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Executive Summary
Initiated by Community Advocates, the Youth Leadership Academy (Youth LA)
program LA is a multi-year program that offers high school students off-site,
after-school leadership activities, sustained exposure to peers and near-peers
who are college-bound, and counseling and enrichment opportunities. Its
mission is to promote civic engagement, decrease tensions among groups that
are divided and isolated by ethnic, religious, and socio-economic differences, and
offer counseling and enrichment. It is designed to stimulate ally-building and to
reduce the achievement gap.
Beginning with an introductory dinner in December 2004, an initial group of
program participants (called peer leaders) met on a monthly basis at various
cultural sites in the Los Angeles area and, using what they learned in the
program, facilitated presentations to their near-peers on issues of culture,
discrimination, and civic engagement. Some also participated in a planning
committee meeting at which they discussed the direction of the program.
Through observation of the peer leaders and review of their written reflections, it
became evident that the program made progress towards its intermediate
program goals. Namely, the peer leaders ended their cultural isolation (e.g.
empathized with and became allies of peers from different cultures, better
understood issues of prejudice and discrimination); expanded their leadership
skills (e.g. co-facilitation of near-peer presentations, public speaking); and began
to understand how youth can be effective leaders and change agents (e.g. saw
examples of youth-led projects, had their opinions considered at planning
committee meeting). In the coming year, Youth LA will focus on increasing the
peer leaders’ civic engagement skills and networking opportunities.
Between January and May, a culture of respectful interaction developed among
the peer leaders. This existing culture enabled a new group of students recruited
in May (called new Youth LA leaders) to quickly integrate with the peer leaders
and participate actively during their first meeting. The program expects to
expand its reach to additional high school students in the Fall.
Participants (see p. 3) and program activities (see p. 47)
• Peer leaders: First group of 17 10th-12th grade high school students
recruited for the program attend public, private, and parochial schools of
diverse socio-economic, ethnic, and religious backgrounds in the Los
Angeles area. Most exhibited some cultural awareness, leadership skills,
and interest in attending college. Beginning with an evening reception at
the Japanese American National Museum in December and a two-day
retreat in January, Youth LA organized monthly gatherings for the peer
leaders from February to June 2005 at cultural sites throughout Los
Angeles. Activities focused on understanding cultural identity, allybuilding, discrimination awareness and intervention, team-based group
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presentation, youth empowerment, and civic engagement. Peer leaders
led presentations on these issues to their near-peers at LA-area high
schools, and were encouraged to participate in Youth LA planning
committee meetings.
• Schools and teachers: Program worked primarily with five public, private,
and parochial Los Angeles area schools from inner-city and suburban
settings. Participating teachers received professional development
training on teaching Youth LA’s culture and civic engagement lessons.
After peer leaders presented to their classes, teachers were asked to
recommend a group of their students who ranged in academic abilities to
the program. In actuality, some students were targeted and encouraged
to apply, but most self-nominated by submitting applications to their
teachers.
• New Youth LA leaders: Students were recruited primarily from classes
who received Youth LA lessons and peer leader presentations. In May,
31 of 46 ninth and tenth grade students who applied were accepted to the
program. At least 18 said they would join, but only eleven were able to
attend the May and/or June meetings.
Evaluation purpose and methods (see p. 4)
• Purpose: The evaluation had two primary purposes: (1) provide formative
feedback to Youth LA’s staff and Planning Committee and (2) gain insight
into the effectiveness of the pilot phase of the program.
• Methods: The evaluator and Education Director developed a program
theory of action that articulated the program’s expectations and guided the
development of questionnaires and journal questions as well as the
quantitative and qualitative analyses. The evaluator observed and
participated in monthly meetings, collected journal responses from peer
leaders, and collected baseline and follow-up questionnaires from high
school students who received Youth LA lessons.
Progress towards intermediate outcomes with peer leaders (see p. 7)
• Cultural understanding: The peer leaders made progress in the following
areas: bonding with and acting as allies for each other, ending their
cultural isolation, accurately using program-relevant vocabulary, such as
stereotyping and prejudice, becoming comfortable discussing their own
cultures, empathizing with those of different cultures, and knowing how to
effectively intervene in instances of prejudice and injustice.
• Leadership skills: The peer leaders improved in the following areas: public
speaking, and leading peers in discussion of cultural identity, prejudice,
discrimination, and youth civic engagement.
• Civic engagement: The peer leaders began to understand how youth can
be effective change agents in their communities.
Preliminary data on students who received in-class Youth LA lessons (see p. 26)
• Baseline data: Before participating teachers taught Youth LA’s culture and
civic engagement lessons in their classes, their students were asked to
complete a questionnaire to assess the students’ attitudes and beliefs in
the following areas: cultural awareness and empathy towards others,
experience with discrimination, participation in extra-curricular activities,
feelings of self-efficacy, and post-high school plans. In general, the
students held a wide range of beliefs. Some of the differences in students’
2
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opinions were attributable to the school they attend, including experiences
with discrimination, level of extra-curricular activity, feelings of selfefficacy, and post-high school plans. In all but one way the students who
applied for the program did not differ from those who did not apply. Those
who applied tended to participate more frequently in theater, dance, or
musical activities than those who did not apply.
• Responses before and after receiving Youth LA lessons: After receiving
the lessons and a presentation made by Youth LA peer leaders, the
students were asked to answer the same questions again on a follow-up
questionnaire. On a school by school basis, the students demonstrated
few significant changes in their responses after receiving the Youth LA
lessons. They did change their opinions about the types of discrimination
they experienced, specifically racial- and gender-based discrimination and
name-calling. One school’s students indicated participating in name
calling more frequently on the follow-up questionnaire. The changes in
responses, however, may be more attributable to an increased
understanding of discrimination and less likely an actual increase in the
number or type of discrimination experienced. The overall consistency in
the students’ responses supports the program’s belief that occasional
lessons alone will not illicit attitudinal and behavioral changes concerning
cultural awareness, empathy for others, self-efficacy, civic engagement, or
attitudes towards college.
• Course-taking patterns: An additional question on the follow-up
questionnaire asked students to list the courses they were taking at the
time and the courses they intended to take in the Fall. There were marked
differences in the amount of courses students were taking or planning to
take depending on the school they attended.
Future evaluation endeavors (see p. 39)
• Longitudinal study: While the scope and time for this evaluation was
limited, the program would benefit from longer-term tracking and
evaluation. A longitudinal study of the peer leaders and new Youth LA
leaders would help determine whether there is a long-term impact on
beliefs and attitudes towards others, community activism, college
attendance, workforce participation, etc.
• Classroom practice: It is important for the program to understand how
participating teachers implement the Youth LA classroom lessons and the
ways in which the lessons and/or implementation of the lessons may be
honed to meet the program’s goal of preparing and recruiting future
groups of student participants.
Lessons learned (see p. 40)
• Reflections from Education Director: In conducting an evaluation of a pilot
program, it is essential to record the lessons learned by those who know
the program most intimately, the program leaders and staff. The
Education Director describes what she realized over the course of the pilot
program and this evaluation, reflecting on issues concerning recruitment,
establishing a supportive climate with the peer leaders, civic engagement,
and narrowing the achievement gap. These “lessons learned” will likely
inform the immediate direction of the program.
3
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Program purpose and goals
Organization and leadership
Youth Leadership Academy (Youth LA) is a program initiated by Community
Advocates, a non-profit organization focused on issues of human relations and
civil rights. Community Advocates was founded in 2002 with David Lehrer,
former regional director of the Anti-Defamation League, as president, and Joe
Hicks, former director of the Southern Christian Leadership Conference, as vicepresident.
Youth LA is currently in its initial year of implementation. Initial seed money was
received from the Ahmanson Foundation ($25,000), the Riordan Foundation
($25,000), Carmen Warschaw ($25,000), and individual donors ($3,000).
Marjorie Green is the Education Director for Community Advocates. Melissa
Morgan served as Youth Services Coordinator for Youth LA until a full-time
program director, Michael Nobleza, was hired in June 2005. Other supporting
staff includes Jan Lebow, part-time administrative assistant, and a grant writing
consultant, Janet Wertman. Youth LA has a governing board that is currently
chaired by Juan S. Munoz, Ph.D. Associate Professor, Bilingual Education &
Diversity Studies, College of Education, Texas Tech University. The initial
Planning Committee meeting for Youth LA took place on January 8, 2004 (see
attached Timeline of Youth LA Activities). Its members include a cross-section of
educational leaders and practitioners in Los Angeles, including Nancy Coonis,
Superintendent of the Secondary Schools of the LA Archdiocese; Dr. Gil Graff,
Director of the Bureau of Jewish Education; Linda Guthrie, Secondary Vice
President, UTLA; Bud Jacobs, Director of High School Programs, LAUSD;
Jennifer Lee, representing LA Board of Education President Jose Huizar; Shelah
Lehrer-Graiwer, President, Barnsdall Friends of the Junior Arts Center; and
Gregorio Medina, Program Director, Constitutional Rights Foundation. Board
members have done outreach to their constituent members to recruit school
participation, secure endorsements, provide advice on potential collaborations,
fundraise, and assist in curriculum and staff development design. Additional
funding has been received from the James Irvine Foundation ($5,000), the
Phillips Foundation ($25,000), the Dwight Stuart Youth Foundation ($15,000),
United Teachers Los Angeles ($1,500) and PacifiCare Foundation ($10,000).

Purpose of Youth LA program
As described by its staff, Youth LA is a multi-year program that offers high school
students off-site, after-school leadership activities, sustained exposure to peers
and near-peers who are college-bound, and counseling and enrichment
opportunities. Its mission is to promote civic engagement, decrease tensions
among groups that are divided and isolated by ethnic, religious, and socioeconomic differences, and offer counseling and enrichment. Through ongoing
interaction, the program hopes to stimulate empathy and ally-building among the
participating students such that, in the future, when they meet people of other
cultures they will recall what they learned from their fellow program participants
instead of resorting to stereotypical assumptions based on class or ethnicity.
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The program also hopes to reduce two kinds of closely-knit inequity that exist
between the more and less privileged youth. The first is to diminish the academic
achievement gap between African American and Latino students on the one
hand and white and Asian on the other, and the second is to help less privileged
youth understand that they can expect to have a higher level of access to social
and political resources than they otherwise thought possible.
The overarching idea is that, as 9 th grade participants in the Youth LA program
approach 11th grade, they will become knowledgeable about their own culture
and others’ cultures, learn how to design and implement a community-based
project, and gain leadership skills that will enable them to be peer-leaders for
new 9 th graders entering the program and 10th graders implementing
community/service learning projects. As a means of closing the achievement
gap, college counselors provide the peer leaders with guidance (especially
geared towards 9 th and 10th graders) regarding California’s A to G requirements,
college admittance requirements, and financial aid. By 12th grade, the Youth LA
participants should lead their 9 th-11th grade near-peers in community-based
projects that encompass social, economic, and cultural differences, and be in a
place to personally consider college a viable option.

Participants in pilot program
Peer Leaders
Meeting for the first time in December 2004, the initial group of 17 students
(called peer leaders) included students from Dorsey High School (LAUSD, South
LA), Roosevelt High School (LAUSD, East LA), Milken Community High School
(private high school affiliated with the Bureau of Jewish Education and the
California Association of Independent Schools, West LA), St. Matthias
(Archdiocese, Downey), New Jewish Community High School (Bureau of Jewish
Education, SF Valley) and Santa Monica High School (public school, Santa
Monica). In total, 16 peer leaders completed the initial phase of the program,
including three 12 graders, nine 11th graders, and four 10th graders. One peer
leader was not able to continue with the program due to time conflicts. Although
one student surpassed the number of allowable absences from monthly
meetings, he has indicated that he would like to continue with the program next
year. All other peer leaders participated in the majority of Youth LA monthly
meetings and events between January and June 2005.

High Schools and Teachers
The program worked primarily with five public, private, and parochial schools
from inner-city and suburban areas with differing socio-economic, ethnic, and
religious backgrounds: Dorsey, Roosevelt , Fairfax (LAUSD, Central LA); Milken
Community, and Sacred Heart (secondary school of the LA Archdiocese, Lincoln
Heights). From each of these schools except Dorsey, teachers who work with 9 th
graders and teach Life Skills, Social Studies, Psychology, Religion or English
taught at least three of 10 lessons on culture and civic engagement developed by
Youth LA in their classrooms between February 2005 and May/June 2005.
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Because Dorsey staff, with the exception of a guidance counselor, was not
participating, a Youth LA volunteer taught one lesson to a Life Skills class.

New Youth LA leaders
A second group of students (called new Youth LA leaders) was recruited in May
to join the program from each of the five schools. Along with the peer leaders,
eleven new Youth LA leaders attended either the May and/or June meetings
including five from Sacred Heart, three from Roosevelt, two from Milken
Community, and one from Dorsey. The new Youth LA leaders’ attendance was
lower than expected at the May and June meetings. The staff attributes the low
turnout in part to recruitment difficulties they faced. Following the peer leaders’
in-class presentations (explained further in the “Classroom lessons and peer
presentations” section), the teachers were asked to nominate five to six of their
9th or 10th grade students to participate in the program. Teachers were asked to
select students who range from low to high academic performance and who
range from poor to great awareness/respect for their own culture and others’
cultures. In actuality, the students self-nominated in most instances by filling in
an application and returning it to their teachers. In some cases, teachers
encouraged students to apply because they felt the experience would be
particularly beneficial. The staff selected 31 students from 46 applications.
However, when they attempted to reach the selected students by mail and phone
to invite them to the May meeting, 13 proved unreachable, 10 said yes, four said
no, and two said maybe. In their comments to the staff, some students said they
were unaware of the program, and others were interested but unable to commit
the time. When the staff contacted the students again for the June meeting, 14
were unreachable, 18 said yes, 17 said no, and one said maybe. The staff was
surprised at the low turn-out. They believed that, as it was with the peer leaders,
almost all of the new Youth LA leaders they recruited would become involved in
the program. In order to create a highly heterogeneous group of new Youth LA
leaders, the main criteria used to select applicants were teacher
recommendations and cultural background. In retrospect, the Education Director
feels that they should have also interviewed the new Youth LA leaders, as they
did with the peer leaders, because the interview process would have given the
new Youth LA leaders applicants a chance to meet the staff to ask questions
about the program and better understand the kind of commitment they were
being asked to make. The staff intends to continue their recruiting efforts in Fall
2005.

Evaluation purpose and methods
The evaluation ran from January 2005 through June 2005. The purpose was
two-fold: to provide formative feedback to Youth LA’s staff and Planning
Committee about the six-month pilot phase of the program, and to gain insights
into its potential effectiveness. Formative feedback was provided to Youth LA
staff and planning committee members between January and June in the form of
occasional memos and through informal communication. This evaluation report
focuses on describing insights into the pilot phase of the program. The Youth LA
staff will likely use the positive findings regarding the effectiveness of the pilot
4
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program to recruit more schools and to secure additional funding. Findings that
indicate the effectiveness of particular program activities will reinforce the
continuation of those activities. Findings that indicate deficiencies are intended
to inform decisions about program improvement.
As a first step in the evaluation process, the evaluator worked primarily with the
Education Director to develop a theory of action for the program (see attached
Theory of Action chart). The theory of action described the resources, planned
program activities, expected intermediate outcomes and long-term goals for the
program. As a working document, the theory of action served to articulate the
expectations for the program prior to its implementation and to provide a tool for
documenting changes in priorities. The theory of action guided the development
of evaluation questions, focused the development of baseline and follow-up
questionnaire items and journal questions, and guided the quantitative and
qualitative analyses presented in this report.
The evaluation sought to provide three main kinds of information: (1) a
description of the implementation of the pilot program, (2) a record of
developments among the peer leaders in their leadership skills and their
understanding of their own and others’ cultures, and (3) preliminary data on the
cultural awareness, self-efficacy, and college-going attitudes of high school
students from the aforementioned participating schools including whether or not
the Youth LA classroom lessons might influence the attitudes of those students
who were not yet participating as new Youth LA leaders.
Information on the implementation of the program provided a descriptive record
of the kinds of program activities carried out and the kinds of modifications the
Youth LA staff needed to make during the pilot phase (see attached
“Implementation of Program Activities” description). The evaluator obtained
information regarding the implementation of the program through ongoing
communication with the Youth LA Education Director, participation/observation of
peer leader trainings, attendance at planning committee meetings, and a review
of program materials such as brochures, www.youthla.org website, and meeting
agendas and handouts.
To gain insight into the development of the peer leaders’ cultural awareness and
leadership skills, the evaluator engaged in participation/observation of peer
leader trainings and meetings, and asked peer leaders to respond to three sets
of post-meeting journal questions (see attached Examples of Journal Questions).
Journal questions were developed in cooperation with the Youth LA Education
Director and Youth Services Coordinator to ensure that the information gathered
would be relevant and timely. Data generated from the observations and journal
responses provided a descriptive account of (1) the ways in which the peer
leaders made progress towards achieving intermediate program outcomes, (2)
the unexpected ways in which the peer leaders benefited or did not benefit from
the program activities, and (3) the ways in which the Youth LA staff adapted their
program activities to peer leader needs and feedback, as well as logistical
constraints.
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In order to better understand their target audience, preliminary data was
gathered on the cultural awareness, self-efficacy, and college-going attitudes of
high school students who received the in-class Youth LA lessons. Prior to
teaching the Youth LA lessons, participating teachers were asked to administer a
baseline questionnaire to their students. A follow-up questionnaire, which
included the baseline items plus an additional question regarding course taking
patterns, was administered after the students received the Youth LA lessons and
participated in a presentation led by a group of peer leaders (see attached copy
of the follow-up questionnaire). The baseline data helped paint a portrait of the
program’s target audiences and provided preliminary data for future use (e.g.
comparing beliefs and attitudes of participants after long term participation in the
program to baseline data). The baseline data also addressed questions about
pre-existing differences between those students who were accepted to the
program versus those who were not accepted. Although participation in the
follow-up questionnaire was limited, the comparison of baseline and follow-up
responses provided preliminary insights into differences in students’ attitudes
after receiving the Youth LA lessons.
It is important to keep in mind the small scale and scope of the evaluation and its
inherent limitations. Working with a proportional, yet small, evaluation budget,
some resources and forms of analyses were purposefully not pursued. To gather
observational data, the evaluation employed a single observer (the primary
author of this report) who recorded and transcribed handwritten notes for many
but not all events. Resources were not allocated to record and review audio or
video footage, which could provide more in-depth observation and analysis. The
baseline and follow-up questionnaires were pilot tested with a single, small group
of students and the administration of the questionnaires was handled by the
teachers, not the evaluators. Due to time constraints, the evaluator did not
exhaust all analysis possibilities for either the observational or questionnaire data
(e.g. multiple rounds of coding, full exploration of alternative hypotheses,
hierarchical statistical analyses). The evaluator did not conduct a document
analysis of organizational or peer leader artifacts produced for the program. Nor
did the evaluation, due to its student-focus, pursue interviews or observations of
staff or participating teachers.
Beyond the choices made to keep the evaluation within scope, two unexpected
problems arose with attaining journal responses and collecting follow-up
questionnaire data that limited the amount of evaluation data. Despite efforts to
encourage higher response rates, less than half of the peer leaders responded to
the journal questions, which made it difficult to represent all peer leaders’
opinions about the program and what they gained by participating. The timing of
the follow-up questionnaire coincided with the end of the school year, which
resulted in the lack of participation of two schools, and in sending questionnaires
via mail in exchange for a gift certificate to students of two other schools. Thus,
the response rate was much lower than expected for the follow-up questionnaire,
limiting the comparability of baseline to follow-up responses. These limitations
are important to keep in mind when interpreting the evaluation findings, and
should also provide guidance for future evaluation endeavors.
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Insights gained from evaluation
Progress towards intermediate program outcomes
As this section will demonstrate, the pilot program succeeded in moving the peer
leaders towards most of the intermediate outcomes listed in the theory of action.
The peer leaders’ primary areas of growth revolved around cultural
understanding and leadership skills. The concept of expanding their cultural
understanding includes: bonding with and acting as allies for each other, ending
their cultural isolation; accurately using program-relevant vocabulary, such as
stereotyping and prejudice, becoming comfortable discussing their own cultures,
empathizing with those of different cultures, and knowing how to effectively
intervene in instances of prejudice and injustice. The leadership skills they
improved upon included public speaking, understanding how youth can be
effective change agents in their communities, and leading peers in discussion of
cultural identity, prejudice, discrimination, and youth civic engagement.
Intermediate outcomes the program will pursue in the coming year include
providing additional information and assistance in preparing for college, engaging
the peer leaders in community service projects, and potentially generating
networking opportunities for the peer leaders. Table 1 describes the extent to
which the intermediate outcomes for peer leaders were achieved.

Cultural understanding
A central goal of the program is to help students move from a place of cultural
isolation – where they partially know their own culture and may hold
stereotypical/discriminatory views of others’ cultures – to taking pride in
communicating to others what their culture is about, and acting as allies to peers
of other cultural backgrounds. The program staff believe that, to do this, the peer
leaders need to first understand, respect, and form bonds around their similarities
and differences, understand cultural similarities and differences at a larger level,
understand what constitutes and leads to discrimination, recognize instances of
discrimination in their own lives and the lives of others, empathize with others’
situations, and then be willing to take action to combat prejudice and injustice on
their own behalf and on others’ behalf. When these steps occur, according to the
staff, the peer leaders will likely be willing to act as allies for each other and then
face larger community-based issues. During the pilot phase, the peer leaders
realized each of these steps and also demonstrated ally-type behavior during
classroom presentations and monthly meetings.
An analysis of the observational and journal response data showed the ways in
which the program staff helped the peer leaders explore their cultural heritage,
understand the similarities and differences in their beliefs and experiences,
expand their vocabulary regarding instances of prejudice, injustice, and
discrimination, and recognize empathic feelings towards others.
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Achieved by June 2005

Cultural Understanding, Empathy
Groups act as allies for each
Yes, work well in teams.
other; group bonded
Example: During a classroom presentation, the peer leaders worked together
to regain the students’ attention and helped each other think of questions to
ask the students.
Are ending their cultural
Yes, seek understanding of others.
isolation
Example: Several peer leaders reported seeing the commonalities between
the Jewish bat mitzvah and Latina Catholic quiensenera coming of age
ceremonies.
Accurately use vocabulary, e.g. Yes, demonstrate working knowledge of concepts.
stereotyping, prejudice,
Example: Many peer leaders described instances in which they experienced
discrimination, etc.
or witnessed acts of discrimination based on gender, race, and social class.
Comfortable discussing own
Yes, at ease discussing own culture.
culture
Example: During a monthly meeting, peer leaders openly exchanged stories
about family traditions.
Empathize with those of
Yes, empathize with others.
different cultures
Example: A Latina peer leader became upset when a security guard at the
movies harassed an African American boy, accusing him of being a drug
dealer because he was wearing baggy pants.
Know how to intervene in
Want to intervene, may not know how/when.
instances of prejudice, injustice Example: A peer leader described how he witnessed and wanted to intervene
on behalf of a boy being harassed because of his clothes, but felt he tried to
help too late.
Cross-school friendships
At least one, not enough data to comment on whole group.
develop outside of YLA activities Example: One peer leader mentioned socializing with another peer leader
outside of program activities and how that experience helped him better
understand the other friend’s culture. Several ask staff to arrange informal
social activities yet have not initiated their own.
Leadership Skills, Civic Engagement
Increasing their leadership skills Yes, making good progress.
Example: The peer leaders co-facilitated discussions about discrimination
and successfully engaged their near-peer audience.
Articulate the goals of the
Yes, able to articulate goals and role to others.
program and their role
Example: Two peer leaders described what they gained from participating in
program to new Youth LA leaders. They emphasized having a chance to
meet other students from different backgrounds.
Improving their public speaking Yes, good understanding, improved on skills.
skills
Example: Peer leaders developed a list of attributes of a good presenter, and
demonstrated improvement on those skills (e.g. time management, relating
to audience) during classroom presentations.
Able to train peers on cultural
Yes, making progress in facilitating near-peer activities.
identity, prejudice,
Example: During classroom presentation activities, peer leaders were able to
discrimination, and youth civic
help high school students better understand concepts of culture,
engagement
discrimination, and standing up to acts of prejudice.
Improving critical thinking skills Not enough evaluation data to comment on progress.
Understand how youth can be
effective change agents in
community; want to engage
Have information necessary to
apply to college; know A-G
requirements and understand
financial aid process, sources
Gain networking opportunities,
i.e. employment, mentoring

Exhibit willingness to engage in community projects.
Example: At June meeting, groups of peer leaders developed ideas for ways
they could help bridge achievement gap.
Addressing Achievement Gap
Most already on-track; others receiving information and support
Example: Peer leaders received information on requirements, sources, of aid,
and advice on how to apply for college at June meeting. Several peer
leaders talked one-on-one with former guidance counselor, as well.
No evaluation data on this outcome.
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Recognition of cultural isolation, interest in learning about others
Many of the peer leaders were able to connect across cultural and religious
differences to see the commonalities they share. In February, the journal
questions asked the peer leaders to describe the most interesting things they
learned about the cultures of the other peer leaders, and the commonalities and
differences they discovered between their culture and the culture of the other
peer leaders. This 10th grade parochial school student’s analogy demonstrates
her initial understanding of – and desire to seek out – the commonalities between
Latino and Jewish coming-of-age ceremonies, but also demonstrates how she
has yet further to go in her understanding of the differences between Judaism
and Christianity by using the term “Christians of God” as a unifying term:
“The most interesting things that I’ve learned so far about the cultures of some of the other Peer
Leaders is how the Jewish culture celebrates the Bar Mitzvah and Bat Mitzvah, which somehow
relates to my Latin culture of celebrating quinceaneras. We relate to each other because we are
asked to become better Christians of God. We are also considered to be mature by this stage of
life and are given many responsibilities to look towards for. The most important element that I
have learned so far from this academy is that every culture somehow relates to one another. We
believe in God, celebrate some of the same holidays, share the same talents and gifts, and no
matter of our economic class we still end up being the same as one another.”

Several students expressed more explicitly their sense of having been culturally
isolated. Rather than feeling that this held them back, though, they expressed an
awareness of their isolation and explained how they felt that their participation in
the Youth LA program enabled them to break out of their daily experience and
meet people unlike themselves. This particular student chose to answer the
February journal questions differently, describing the homogeneity of her
community. She explained how her cultural isolation drove her appreciation for
other cultures and her desire to meet those unlike herself:
“As I discussed in our February meeting, I am growing up in a “bubble”. My entire life, I have
been surrounded by people from the same community. I go to a Jewish private school and up
until last summer I went a to Jewish summer camp. These circumstances leave me little
opportunity to meet other people from different walks of life. Yet this makes me appreciate other
cultures on a deeper level. . . . I learned about other cultures from books and in the classroom.
This program gave me the opportunity to meet people from different cultures, hear their personal
stories and ask questions.”

Another student described how the program enabled him to not only get to know
others during program activities, but to also develop a new friendship outside the
program:
“One of my peer [leaders] taught me a lot about the Armenian culture. Because of this program, I
had visited her house and observed the various traditions and ways of life. It was interesting to
see how her Armenian background had so much to do with her life, although it did not take over
it. [My friend], although strongly connected to her Armenian background, is very similar to me. I
am happy that I joined, because I can now relate to [her] in ways that I did not think were
possible, and I have found a new friend.”

A Youth LA Education Director interpreted the students’ responses to indicate
that they were beginning to connect with those different than themselves and
reflect on their own cultural “bubble.” She states that, “meeting other students in
an equal status setting is extraordinarily interesting, even ‘seductive.’ It is a
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pocket look into another world and also a reflection back into one’s own
assumptions and both commonalities and differences between cultures. Once
you’ve had this experience (assuming you are open to it), it is hard to go back to
the Bubble.” By breaking down their preconceived notions about other cultures
she feels that the peer leaders should, in the future, be able to transcend deepseated stereotypes to appreciate people from other cultures for the individuals
that they are. Her belief is rooted in research that she feels demonstrates “the
critical importance of linking students who would otherwise have no opportunity
to interact across race, religion, and class and of providing them the vocabulary
and context to discuss and respect the cultures they are encountering,” citing a
study titled, “Desegregation Changed Us: The Effects of Racially Mixed Schools
on Students and Society.” She states that “the study tracked adults who, as
students, had attended integrated schools in the late 1970’s, during the peak
years of school desegregation. It found that contact with diverse students during
their formative years ‘fundamentally changed the people who lived through it’ and
‘shaped their views about race and helped them overcome fear and distrust of
people who were different.’ Nearly a quarter of a century later it remained ‘one of
the most meaningful experiences of their lives.’
In addition to those who were pre-disposed to seek opportunities to meet people
of other cultures, other peer leaders expressed an appreciation for this kind of
opportunity after they led in-class presentations. During a carousel brainstorming
session in May, the peer leaders reflected on the most positive things they
gained from their presentation experiences, and three individuals indicated that it
was having an opportunity to learn about others’ experiences. One peer leader
said, “we saw the variety of cultures,” while another wrote “[I] learned new view
points from different schools,” and a third felt that his/her group “had a chance to
see what public school students are like and how they behave.”
Their interest in others seems to be an important motivation for participation in
the program. As one Dorsey student stated while practicing her presentation
introduction, the reason she joined Youth LA was because she “enjoy[s] diversity
and getting to know people.” Whether they came to the program with an interest
in others or not, these examples help to demonstrate the relationship between
peer leaders recognizing their isolation from other cultures and their increased
desire to get to know others unlike themselves. The Education Director feels that
a key reason why the peer leaders were able to reach beyond their familiar
groups and learn about each other is because the staff, throughout the program,
modeled for them ways to break out of their cliques and interact with others while
maintaining a safe, respectful environment. For example, the staff helped the
peer leaders establish ground rules for interacting with each other in a respectful
manner, and interrupted the culturally homogenous cliques the peer leaders fell
into at the beginning of the program by creating culturally mixed groups for each
activity. The peer leaders were then able to interact more freely with peer
leaders of other cultures.
By the May meeting, a culture of respectful interaction had developed among the
peer leaders. This existing culture enabled the new Youth LA leaders to quickly
integrate with the peer leaders and participate actively during their first meeting.
One particularly poignant story illustrates the importance of establishing this
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Youth LA Evaluation Report
10/10/2005
th
culture. A 9 grade new Youth LA leader from an inner city school showed up to
the June meeting, driven there by his mother. He was extremely reluctant to
stay, and after a lengthy conversation with a staff member, the Education
Director decided to send a peer leader (of the same ethnicity as the new Youth
LA leaders) out to talk to him. The peer leader reassured the new Youth LA
leaders that it was a good program, and that guys like them needed to stick
together. Although looking rather sullen and withdrawn, the new Youth LA
leaders decided to stay and his mother left. He talked to another inner city peer
leader at the lunch break, and by the end of the day was smiling and actively
participating in both the large and small group activities. At the end of the day,
everyone went around the room and mentioned one thing that they took away
from the day. This new Youth LA leaders said that it was good to see a group
that deals with the tough issues. It was such a remarkable turn-around that the
new Youth LA leader’s mother called the Education Director to say thank you.
She said that he enjoyed the day so much that he wants to stay involved. This
story shows how crucial it was for the program to spend time early in the program
helping the peer leaders create a safe, comfortable environment in which they
could break out of their cultural isolation by learning how to engage each other in
meaningful, respectful dialogue.

Learning about similarities and differences with other cultures
As is described in the program activities section in the appendix, the program
staff spent considerable time conducting activities and discussions with the peer
leaders that concerned cultural similarities and differences. Examples include
having the peer leaders (1) share stories with the group about an object that
represents something very meaningful to them, (2) interview each other to find
out where they each go to school, what their favorite activities are, etc. and then
introduce the other person to the group, and (3) pair-up with someone and
discuss topics posed by the Youth LA staff, such as the first time they
experienced themselves as a member of a cultural group, and the first contact
they had with members of another cultural group. Through these activities, the
peer leaders learned how to describe their own cultural identity to other peer
leaders, explain that which was most important to them personally, and to identify
commonalities and differences among their fellow peer leaders. The following
examples demonstrate the kinds of dialogue that occur during such program
activities.
During the May peer leader monthly meeting, newly recruited new Youth LA
leaders were invited to join the group and meet the peer leaders. They engaged
in an icebreaker in which the peer leaders paired-up, as described in example (3)
above, and shared their experiences regarding the first time they experienced
themselves as a member of a cultural group. One peer leader said that the first
time he realized he was a part of a particular cultural group was “when someone
referred to me as a black brother. then I felt like I was an African American man .
. .” When discussing the first contact they had with members of another cultural
group, one young woman (who is a person of color) said she realized she was
interacting with a different cultural group when she found herself standing in a
group of people that was all white. Another person was less sure about the first
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time she interacted with people of another culture, saying “maybe at camp, but
I’m not sure.” Through this activity, they had an opportunity to think about what
shaped their own identity, share their experience with others, and learn about
their peers’ experiences.
At the June meeting, more newly recruited peer leaders joined the group and met
with the other peer leaders. At this meeting, they engaged in several
icebreakers, one of which involved pairing off with someone they didn’t know and
interviewing each other. After a few minutes, they were asked to introduce the
person they just interviewed to the group. The peer leaders reported on things
like birthdays, where their interview partner went to high school, favorite colors,
sports they played, interests they had, family structure, etc. The Youth LA staff
then asked them to describe the kinds of things they had in common with each
other; things they could connect with. They responded by naming another
person who did the same sport they did, saying ‘me too’ when someone
mentioned that a couple of people had been in school plays, and counting how
many people had the same favorite color. This kind of superficial level of
bonding also took place during the first retreat in January, and served as a way
for the peer leaders to begin to form bonds over common experiences and
interests.
As an example of the kind of initial bonding that took place at the January retreat,
one Christian peer leader from a public school thought he would have little in
common with the Jewish students who attended Westside schools. However, on
the second day, the peer leader raised an example of how the previous night, he
stayed up late talking with some of the other male peer leaders, first about music,
and then about the differences between conservative and left-wing Jewish
politics. The peer leader said he realized that they had some things in common
like music, and also learned that there were big differences in view points, even
among people of the same culture. Later, in his response to a journal question
posed in February about similarities and differences with other peer leaders’
cultures, he recalled how his first assumptions were wrong about not having
anything in common with the other peer leaders, saying:
“I've discovered that several students and I both like the same artists and musicians. Albeit I
didn’t think that we would have much in common, my assumptions were completely wrong when
they turned on the radio, and were listening to Rap.”

He also wrote that “the most interesting things that I've learned from the cultures
of other peer leaders are how big religion plays a role in their societies, and how
similar and different they and I are.” This was, at least in part, another reflection
on the impact that late-night conversation had on his understanding of the others’
cultures.
This peer leader’s reflections both at the retreat and in response to the journal
question demonstrate two levels of understanding of similarities and differences
that took root. At first, a more superficial level of bonding over a common interest
in Rap music paved the way for a deeper level of conversation to take place
about the peer leaders’ cultures. Namely, this peer leader who is Christian,
gained a deeper appreciation for the cultural similarities among his Jewish peer
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leaders, but also was able to differentiate between the Jewish peer leaders and
see them as individuals with strong differences in their perspectives and beliefs.
One of the Jewish peer leaders engaged in that conversation also responded to
the February journal questions concerning similarities and differences by
referring to his experience during the January weekend retreat and noting the
similarities between different types of Jewish cultures, as well as learning about
other cultures:
“I have learned a lot about the American Jewish culture. Surprisingly it has a lot of similarities to
the Russian Jewish culture. I also learned more about African-American, Latino, and Armenian
culture[s]. The most interesting was the “ring share” from the African-American culture.”

This peer leader also seemed to understand that, although he held very different
political values, he was able to bond with the other peer leaders over their love of
more superficial interests, like basketball, and maintain a level of respect when
they did discuss contested issues:
“Well, first of all politically I have many differences with many other [peer leaders]. But we are
able to [hear] out each others’ opinions out. On the other hand a lot of us enjoy the same type of
music and literature. And we all love to play basketball, and we are very competitive.”

Finding common ground at a superficial level seemed to help the peer leaders
gain trust and respect for each other, and engage in dialogue about more
culturally-sensitive matters, like religion and politics.
In their responses to the February journal questions mentioned above, several
other peer leaders also mentioned the religious differences and similarities they
discovered, while others focused on the importance of family. Many described
how discovering these similarities and differences helped bring them closer
together. Examples of their responses include:
“Me and other peer leaders have much in common. It is so easy to speak with them, because
even though we have some differences in heritage we have many hobbies in common. I think
that it is the basic things that unite us. Through music, sports, and through family traditions, we
have learned so much.”
“I have learned that the Mexican culture have Quienseneras for the girls when they turn 15 years
old. Mexican families’ cultures are very similar to the Persian culture in that they both value
family and togetherness.”
“I learned that even though the cultures of the other peer leaders are different than mine, we still
have a very strong family appreciation. Most of the peer leaders have really big families, so that
gives us a similar bond of togetherness, pride and love for family and friends alike. Most
importantly, I learned even though we all come from different backgrounds we are still young
people, and I usually forget about the person’s culture and just enjoy spending time with them as
people.”

In addition to learning to appreciate each others’ cultures, the peer leaders
learned how to relate what they learned to fellow peers. In the following two
examples, the peer leaders were able to describe similarities that they shared
with other peer leaders’ cultures. In the first example which occurred during the
May peer leader meeting, the Education Director asked a veteran peer leader to
describe to newly recruited new Youth LA leaders what he enjoyed about the
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program, what he learned, and what he put-up with. He replied that, by
participating in the program, he went to camp and learned about the other peer
leaders, especially about his similarities with Jews.
In the second example, according to a Youth LA Education Director, a peer
leader was in the middle of making a presentation in April to a classroom of 9 th
and 10th graders, when her example of her cultural tradition included a somewhat
lengthy story of her bat mitzvah. The Education Director mouthed “quinceanara”
to one of the other peer leaders who jumped-in and related her quinceanara
experience to that of a bat-mitzvah, and tied it to a Filipina ceremony, as well. As
stated in the theory of action and demonstrated in this example, the program staff
emphasizes the importance of having peer leaders verbally express what they
learn from the program in order to internalize the concepts that the program
teaches and practice communicating ideas concerning cultural values. The staff
feels that these skills relate directly to ending cultural isolation, generating
respect for their own and others’ cultures, and building leadership skills.

Empathy and vocabulary concerning discrimination
Beyond understanding and being able to communicate the commonalities and
differences among their various cultures, the staff pushed the peer leaders to try
to empathize with others; to understand the impact of prejudicial language and
discriminatory acts through their discussions and activities. One such discussion
occurred at the January retreat in which the staff facilitated a conversation about
the recent arrest of Edgar Ray Killen, the man accused of organizing the murder
of three civil rights workers in Mississippi in 1964. This incident inspired the
movie “Mississippi Burning.” It surprised the Education Directors to discover that
one of the African American peer leaders, but none of the Jewish students, knew
that two of the civil rights workers were Jewish.
As aides to their discussions, the program staff kept various posters up through
each of the monthly meetings as a constant visual reminder of important
concepts. One poster spelled RESPECT in large bold letters going down the
page with words relevant to the concept of respect next to each letter of the
word. The other poster portrayed a pyramid of words starting with stereotyping
at the bottom, leading to genocide at the top. This poster drove home the point
made in several meetings that discriminatory words lead to discriminatory actions
. . . and worse. The holocaust was used as a powerful example of how
propaganda spreading negative stereotypes about Jews led to discriminatory
actions, such as protesting Jewish-owned businesses, and eventually to the
genocide that wiped out most of the European Jewish population. The peer
leaders were exposed to a video of an elderly male Holocaust survivor who
partnered with a young female survivor of the Rwandan genocide to bring to New
York high school students lessons on the need to combat group hatred. The
Education Director also felt it provided a model of ally-building.
The Youth LA staff engaged the peer leaders in several activities in which the
peer leaders were placed in disadvantaged or advantaged roles based on
random assignment to teams or conditions, such as social class. These activities
were followed by discussions in which the staff explained the meaning of
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particular words like empathy, discrimination, stereotyping, etc. and the
connection among those terms. The following two examples portray how the
program combined role-playing activities with discussion of concepts and
terminology.
During the January retreat, the peer leaders were randomly divided into two
teams and lined up to compete in a mock quiz game. One of the teams received
only difficult questions while the other team received all easy questions.
Additionally, one or two members of the disadvantaged team were picked on
more than the other team members. The purpose was to demonstrate how it felt
to be disadvantaged because of a particular group membership, and to see how
the various team members would stand-up for each other. In the group
conversation that followed this exercise, the following dialogue took place:
Youth Services Coordinator: “Why did you stay [with your assigned group]?”
Peer Leader: “I got frustrated, but I know that was the point. Can’t really relate to someone
unless you know how it feels.”
Youth Services Coordinator: “That’s called empathy . . . [different from] sympathy.”
Peer leader: “I felt apathetic, but also some empathy.”
Youth Services Coordinator: “Apathy means not caring. So, why did you say ‘be nice to team 1’?”
Peer leader: “It didn’t feel right.”
Youth Services Coordinator: “So, you felt empathy.”

This short piece of dialogue demonstrates how the Youth LA staff person was
able to clarify the emotions this particular peer leader experienced, namely when
he was experiencing empathy versus sympathy or even apathy. In the process
of sorting out the peer leader’s feelings, the rest of the group benefited from
better understanding the definitions of the various emotions and what they felt
like.
In February, the peer leaders engaged in an exercise on classism –
discrimination that occurs based on social class. Without knowing the purpose of
the game ahead of time, the peer leaders were assigned a colored card and then
instructed to try to carry out various tasks that mocked real-life scenarios, such
as applying to college, seeking employment, buying groceries and going to the
bank to get a loan. When the peer leaders tried to carry out their tasks, they
were treated differently according to the color of their cards: pink for homeless,
off-white for lower class, green for middle class, and purple for upper class. In
response to a February journal question, the peer leaders reflected on their
experience with this exercise. As demonstrated by the following journal
responses, some peer leaders began to empathize with those less fortunate than
themselves:
“I had a pink card. It did not exactly imitate my life, but I have seen the discrimination occur to
others. I was really able to feel and put myself in a homeless and poor man’s shoes. It struck me
when people automatically put me down just because of the color of my card. I immediately took
offense. I myself, before the [Youth LA] program, would hold the same stereotype against the
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poor and homeless. When I would initially observe them, the stereotype would be that they were
unable of doing anything and I would probably just walk by. Now, from personally experiencing in
a minor case what they go through. It automatically struck me when I thought about how much
worse it is for them. From that time on, I have been more considerate and caring of their
position.”
“At the February 7th meeting, I was given an off-white colored card (that represented the lower
class). In reality, I come from an upper middle class family. I am very fortunate and I do not
struggle with money. My experience in this simulated experience was a taste of what life is like
as a member of the lower class. For the first time in my life, I had to fight to receive a good
education. The bank clerk didn’t give me a loan because I couldn’t afford to prove to her that I
was a trustworthy person. In my life, I never faced a situation such as this one. This activity
succeeded in frustrating me, but especially in giving me the knowledge about what life is like in
other people’s shoes.

These peer leaders had to struggle more than they usually do to obtain things
they typically take for granted. It is the program staff’s hope that the
understanding they gained through this exercise will carry over into their daily
lives, just as the peer leader in the first quote indicated by saying that he was
now more understanding of the plight of the homeless. For those that received
cards representing their real-life social class, it is important to see how the peer
leaders recognized the similarity of their experience during the exercise with that
of their everyday lives, as demonstrated in this journal excerpt:
“The color card I had was green. This was the middle class in society. This was actually the
same that I experience in my everyday life. I do classify myself in the middle class because I do
have to say that I get what I need; I am never in need of anything, but I can also not get many
things that I wish for.”

Being able to replicate real-life situations during the role-play helped the peer
leader better identify and understand her real-life situation and also helped to
lend credibility to the exercise. For another peer leader, the card he received did
not replicate his life, but he recognized it as the experience of his elder family
members:
“I had the Pink Card. Life is somewhat different from being dirt poor as my card represented,
however, society and the racial bigotry that has subsided relatively in the past few decades have
long been rampant in my family.”

In this case, the exercise helped connect past with present for the peer leader.
On the other end of the spectrum, another peer leader experienced discomfort
because she was being treated as an upper class citizen:
“I had the purple card. My experience was extremely different than my every day life. In the
game, I was treated like an upper class citizen, and it was easy for me to get to each station.
People were catering to me with [out] me doing anything to gain their respect. I have never been
given anything that easily. I’m used to working hard to get things I really want or need. So
having that upper class status was awkward for me because it is so different from the way I live.”

This peer leader’s experience was awkward because she did not know how to
respond to being given what she wanted without having to work for it. Although
not challenged to empathize with those less fortunate, her role provided a stark
contrast to the experience of those who were role-playing an impoverished
person.
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Since those who did not participate in the February meeting could not describe
their role-playing experience, they were asked to describe a time when they
personally experienced discrimination or witnessed a discriminatory act against
someone else. Among the following journal excerpts, the first two are examples
of peer leaders witnessing acts of discrimination and the second two are
examples of experiencing discrimination:
“Yes, I have seen someone treated differently because of their social or economic class. My
friends and I were making [a] line for a movie ticket and all of a sudden you hear a Caucasian
security [guard] screaming at an African-American. The security was arguing about the AfricanAmerican being a drug dealer because he was wearing baggy pants. This made me feel so
annoyed because how can you start judging a person according to their looks if you do not even
know her or him. I could see on his face that he was hurt over this indignation because he was
serious.”
“A couple of days ago a janitor was cleaning in my school. Some boy deliberately threw his trash
right in front of the janitor showing the janitor that he was inferior. Everyone was laughing but I
had empathy for the janitor. I felt kinda sad that people can be so mean. I felt the janitor on the
other hand showed no emotion and just picked up the trash.”
“I experienced discrimination when I wanted to try-out for the football team. The coach assumed I
wanted to be watergirl but to his surprise I wanted to play. Some of my friends encouraged me
but others game me the negative view. The coach told me not to expect playing time. I felt like I
was gonna waste my time and others wouldn’t give me respect.”
“I have experienced discrimination many times for being Persian, even in my own school. In
middle school and even the ninth grade, where most boys are still immature, Persian girls such
as myself would get teased for being of Persian background. There are assumptions/
stereotypes that we are hairy, that we cover our furniture in plastic, and more extremely immature
comments. When I was younger, boys would ask me and my friends stupid questions about how
hairy we are or about our families. I felt like a minority in an odd sense and helpless. When
people teased me, I would ignore them or try to tease back, but inside I felt like they were better
than me and they made me feel stupid.”

All of the peer leaders seemed to understand the concepts of discrimination and
empathy without having gone through the exercise that their fellow peer leaders
engaged in at the February peer leader meeting. Either the peer leaders came to
the program with a good understanding of discrimination or they refined their
understanding of the term during the January retreat. Regardless, it is important
to acknowledge that they can recognize discrimination and understand why it is
wrong. This, according to the program’s theory of action, is a fundamental step
towards standing up for oneself and others; taking action against instances of
injustice. One student demonstrated an initial inclination to take such a stand:
“I’ve seen a boy in my school, who is low in income that was picked on because of his shoes and
pants. I felt bad for him but tried to help when it was too late. The other person probably felt
superior and cool because everyone was laughing.”

The student not only expressed empathy for the boy by saying that he felt bad for
him and recognizing the cruelty of laughing at someone because of their
appearance, but also expressed regret for not intervening sooner on the boy’s
behalf.
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The peer leaders gained the ability to recognize, discuss, and empathize with
others unlike themselves. They also began to demonstrate a willingness to take
a stand in defense of others who have been wronged by prejudicial language or
discriminatory acts.
There is an important concept that ties together the impact of peer-leadership,
class differences, intervention in the face of prejudice, and leadership skills
(discussed in the next section). The concept concerns the importance of less
privileged youth realizing that their opinions matter and will be listened to. It is
crucial that the peer leaders believe this in order to also believe that youth can be
effective change agents, and therefore be more likely to use the skills they learn
in Youth LA to take action in their communities. As was demonstrated by the
exercise on classism described above, there were students who were
accustomed to having access to what they need. It is the Education Director’s
belief that these students are also likely used to being treated with respect and
having their opinions taken seriously by the adults that surround them. On the
other hand, those students who are less privileged are likely not accustomed to
having their opinions heard and respected by adults around them. However,
when these students realize that they can expect to be taken seriously, they will
make their voice heard.
This phenomenon surfaced during a Planning Committee meeting in March
attended by three peer leaders, two of whom attend inner-city Los Angeles high
schools, and one who attends a private Westside high school. The two inner-city
peer leaders listened quietly to the Planning Committee members as they
discussed various aspects of the program, leaning back in their chairs and not
making a lot of eye contact with the rest of the meeting attendees. However,
when the third peer leader arrived, he readily joined the conversation, voicing his
opinions about the program. The other two peer leaders looked at their fellow
peer leader with a bit of apprehension, seemingly shocked that he would join in
the adults’ conversation, but they soon saw that not only did the Planning
Committee members listen to what he had to say, they engaged him in further
conversation, recognizing his ideas at various points during the meeting. The
two inner city peer leaders then shifted in their chairs to lean into the
conversation, and also began to participate. In effect, their more privileged peer
leader had unknowingly demonstrated for them that they can have higher
expectations; that they should expect to be treated with respect and have their
opinions considered in a real and meaningful way. Whereas in the classism
exercise the more privileged peer leaders came to empathize with those who do
not have the same level of access, in this example, less privileged peer leaders
had modeled for them, and then experienced, a higher level of access and
respect than they had previously expected. This anecdote demonstrates the
organic nature of peer leadership, and the importance of helping less privileged
peer leaders understand that they have more access than they expect enabling
them to become more effective advocates for themselves and others.
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Leadership skills
The program staff feels that peer leaders can develop leadership skills necessary
to intervene in the face of discrimination and become youth leaders in their
schools and communities. These leadership skills include acting as allies, nearpeer presentation skills, critical thinking, networking, and understanding how
youth can be effective change agents in their communities. The peer leaders
began to engage in a critical thinking exercise at the June peer leader meeting,
discussing how they might engage their community and address the
achievement gap between students of different socio-economic and cultural
backgrounds. The peer leaders will engage in community-based projects next
year which should develop their youth leadership and change agent skills, and
may help them network with community leaders. At this stage in the program,
the evaluation can only provide data on the ways in which ally-building and nearpeer presentation skills have developed among the peer leaders thus far.

Acting as allies
The program staff discussed ‘being an ally’ in terms of the peer leaders working
together, backing-each other up when they were presenting to their peers,
advocating for others, and intervening in the face of prejudice. The staff feel that
peer leaders need to learn how to respect each other, be able to empathize with
others, and demonstrate through verbal and non-verbal language that they will
stand-up and support one another. Through team building exercises, videos,
and discussion, the staff explained and demonstrated this concept. Two
examples of these kinds of activities were carried out during the second day of
the January retreat.
The first example focused on recognizing an instance of injustice and exploring
how one would be an ally for the victim. The staff had the peer leaders watch a
video called Stop the Hate, produced by peer leaders in a program called
Children of the Dream, sponsored by the Anti-Defamation League, which served
as a precursor to Youth LA. The video consisted of a series of vignettes that
dealt with racism, discrimination against inter-racial relationships, hate graffiti,
and stereotyping. After the peer leaders watched the video, the staff led a
discussion on how to handle those kinds of situations. The staff asked questions
like, “What would you do if you saw this happen?” “What did [the people in the
video] do?” “What if someone got in your face about your race?” “What if they
were talking about someone else?” “Would you tell someone to stop? If it was
your friend being picked on - would you go along with it?” and “What does it
mean to be an ally to someone? When you’re in groups of threes, how are you
going to handle it? Think about what you would do if one person is being
targeted...” The peer leaders grappled with how they would handle the situation
if it was their friends or a stranger, if they were in a group or alone, if it was a
verbal exchange or if it escalated to a physical confrontation, etc. One of the
peer leaders admitted that she would likely get into a physical fight, a few said
they may or may not get involved depending on the situation, and others made
suggestions like seeking help from an adult, trying to reason with the offender(s),
and coping with the victim. The staff wrapped up the discussion by talking about
how “it takes courage to stand-up and be a leader, not to follow the status quo.”
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This kind of discussion tied together a variety of concepts that the peer leaders
were starting to learn about, namely empathy, leadership, ally-building, and
effective non-violent interventions.
The second example from the January retreat dealt with understanding the
importance of working together in order to be an ally. The Youth Services
Coordinator led an activity called “the machine” in which she asked the peer
leaders to make-up their own individual motion and sound. She then had them,
one after another, add their motion and sound to everyone else’s until they built a
“machine” comprised of all of the individual motions and sounds. The idea was
to get them close to each other, to mix with each other and to operate as a unit.
After the Youth Services Coordinator stopped the machine, she asked the peer
leaders how the icebreaker fit-in with what they had been discussing during the
day. Two of the students’ responses demonstrated that they understood part of
the purpose, which was how individuals contributed to the greater whole, saying:
“people coming together to do one common role,” and “individual pieces come
together and work together.” The staff person pushed them to understand
another aspect of the exercise, asking, “If one person falls down, and couldn’t
continue, what would happen?” The students said they “would lose part of the
symphony,” and they “wouldn’t work together,” recognizing that, beyond
contributing to a greater whole, they would lose an important contribution to the
group if one of their fellow peer leaders was left out or not validated. The Youth
Services Coordinator reiterated what the students said by talking about the
importance of working together and by giving examples of how, if one person
was not validated, the machine would not hold together.
During the March peer leader meeting, the concept of acting as an ally was tied
to presentation and facilitation skills. The peer leaders were asked to consider
the attributes that a good presenter would have, and they came up with two
attributes relevant to being an ally, namely, protecting their friends and working
together. The Education Director remembered how, “after a small group activity
in which they were asked to build the ideal presenter on chart paper, the peer
leaders were asked to describe their ‘Presenter’ to the whole group. One of the
staff members whispered to another prior to the first group’s presentation: ‘Oh
dear, we never asked them to do this as a team.’ But, unfailingly, each group got
up and found a way to collaboratively describe their Presenter ensuring that each
member of the group had his/her time on stage.”
Following up on that exercise, the peer leaders responded to several journal
questions about presentation skills. In their answers, several peer leaders
indicated that they were considering the importance of these attributes. In
considering the attributes she felt she needed to improve on, one peer leader
indicated that she wanted to ensure that her fellow presenters’ voices were heard
and not put down, but was unsure how to protect them:
“I may have difficulty protecting my fellow presenters. If a student puts down my fellow presenter,
I am not entirely sure how I would respond. In that situation, I would not want to portray myself as
an overly defensive presenter. Yet, I would work hard to make sure that my fellow presenter has
gotten his/ her point across and their voice is heard and not put down.”
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Another peer leader also mentioned the importance of being an ally to her fellow
presenters in response to the March journal question, “What it will take for your
group to become a good team, one that you have absolute confidence in?”
saying:
“I think in order for my group to be successful we all need to be able to work together. We need
to be able to communicate and get things done successfully. I feel that my group already posses
these qualities. So I think my group will go far.”

It is clear that this peer leader already had confidence in her group to work
together as a team. Although the peer leaders had little experience leading
presentations together at that point, they had several opportunities to participate
in small group discussions and activities together. Thus, it appears that those
activities helped this peer leader feel comfortable working and talking with her
group.
During the March and April peer leader meetings the staff tied the concept of
being an ally to group presentation skills, exploring what it means to back each
other up (e.g. one person leads an activity, while the others play supporting
roles, such as taking notes, prompting additional questions, getting the audience
to pay attention, etc.) The peer leaders practiced facilitating activities together,
receiving feedback from the staff and discussing ways to handle various
situations. For example, during the April practice session, the Youth Services
Coordinator offered constructive criticism to one of the peer leaders about how to
incorporate her fellow co-workers while presenting rather than simply dominating
the section. During their classroom presentation, the Education Director felt that
the peer leader who had dominated the April practice session acted more like a
part of the team. In particular, the Education Director noted that at one point the
peer leader talked a bit too long, but took a cue from her and allowed another
peer leader to share a related story. The Education Director also said that, in the
first presentation, three of the peer leaders “took the lead, but functioned very
well as a team. [All five peer leaders] participated in the 2nd session and it was
not too much--you had members of the team who charted responses and passed
out materials and interjected as necessary.” These notes demonstrate how the
presentation group divided their roles and actively supported each other, as
opposed to having one team member lead and the rest of the team sit passively
on the side.
Examination and analysis of the Education Director’s and Youth Services
Coordinator’s notes from the other presentations showed similar results. Two
groups were able to work together better than the other two groups. In the two
groups that did not fare as well, one group of peer leaders did not offer each
other enough support, sitting on the sidelines instead of assisting the lead
presenter. In the other group, one of the three peer leaders had a tendency to
take over the facilitation of the activity rather than assisting the lead presenter.
Even within the groups that worked better together, though, there were instances
in which one facilitator dominated the others, taking over the facilitation of
activities rather. In some cases, this tendency for a peer leader to take over for
other peer leaders may have less to do with his/her willingness to act as an ally,
and more to do with the peer leaders’ understanding about how to be a good
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team member. For example, in response to a journal question asking whether or
not the peer leaders felt they had back-up from your other team members when
they needed it, one peer leader who tended to dominate her group’s presentation
explained why she felt obligated to take over:
“I feel I had back up from one or two of my team members. If I had trouble relating a topic to the
students, my team members who are in public school might have helped better than what I could
have. However, I did constantly relate things in the colloquial language of teenagers today and
they liked it much more. . . .. When I was not leading I paid close attention to what my peers
were doing and if I felt that they needed stronger leadership I stepped in.”

Although her team members did apparently attempt to co-facilitate, this peer
leader felt that she needed to “step-in,” as opposed to assisting, her team
members if she felt their “leadership” was not strong enough. Other peer
leaders, however, seemed to understand that, to be a good team member, one
should support the lead presenter but not take over. The following three quotes
demonstrate that they understand the difference between helping and taking
over:
“Definitely I felt lots of support from my group. When one was stuck or didn’t really have nothing
else to say one of us had their back.”
“Yes, I had plenty of back up from the other leaders. We all help out each other if we saw that we
couldn’t think of questions, or if it was hard to get everyone’s attention then we would all get
together to bring people’s attention back on the topic at hand.”
“Yes, they helped get the class to pay attention.”

In the first two quotes, the peer leaders recognize that it was not the efforts of
one single peer leader that kept the lead presenter going, but rather that they
took turns helping the lead presenter keep the presentation going. The last
quote was written by a dominant presenter, but shows that she understands that
the other presenters played a supporting role while she was leading.
These findings were reiterated during a quick brainstorm session at the monthly
meeting following their classroom presentations when the peer leaders were
asked to consider the ways in which they got “support or back-up from your team
during the presentation.” Although only one of the seven who wrote down their
thoughts understood that (s)he was supposed to write how his/her partners
provided support, not what (s)he did for others, five peer leaders did provide
good descriptions of ally-type behaviors. Four peer leaders explained how they
or other team members would help the person speaking when they were stuck by
providing the missing words or ideas, finishing sentences, and helping them
remember what to do next. One stated generally that “we had each other’s back
(if needed).” The other two responses did not describe ally-type behavior. One
stated that (s)he missed the practice session, so his/her partners filled him/her in,
and the other commented on how (s)he received positive feedback on his/her
presentation.
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Presentation skills
To develop the peer leaders’ presentation skills, the staff had the peer leaders
develop their own ideas about the attributes of a good presenter, gave them
opportunities to practice their skills, and had them make group presentations to
the students who received Youth LA lessons taught by participating teachers in
their classes. As they did in teaching other skills and concepts, the staff led by
example, using the same presentation techniques that they taught the peer
leaders and having the peer leaders lead activities that they had already
participated in. At the January retreat, one staff member explained this
approach, encouraging the peer leaders to pay attention not only to the content
of the activities and discussions but also to the way in which the staff were
facilitating them:
“You’re going to be standing up and facilitating this, like [my partner] and me. You need to be
able to engage students. . . in an example from earlier, I engaged the group when you were all
looking tired by using a stereotype of Jews as being stingy and greedy, and I got your attention. I
did that on purpose. You can do that as a facilitator.”

The peer leaders seemed to grasp some important concepts about effective
presentation and group facilitation when they described the attributes of a good
presenter. They came up with the following list of attributes:
“Protect fellow presenters
See things from a different perspective
Listen and read people's expressions
Not get too extreme in showing all strength (spine) or all compassion (heart) -- having a balance
Have a sense of humor, stay happy
Have a good grasp on what you're talking about
Tie everything together
Stand strong and be confident
Relate to all of the people you're presenting to; try to understand what it's like to be them
Take a deep breath and relax
Know how to think and respond
Get people's attention
Manage time effectively
Be smart and creative
Keep it together and bounce back when you're caught off-guard”

In their subsequent journal entries, the peer leaders were asked to identify the
skills they felt they personally already possessed and need to work on, and what
they felt it would take to for their presentation group to become a good team.
One Peer Leader thought he possessed all of the qualities listed in the question.
The rest of the group indicated only having a portion of the skills, and two
mentioned skills not listed, namely being able to make others feel comfortable
enough to participate in a discussion, and being able to get to the point quickly.
The presentation skills that the Peer Leaders mentioned most often (4-6
mentions) were their ability to get the audience’s attention, listen and read the
expressions of the audience, be smart and creative, maintain a sense of humor,
and see things from other people’s perspectives. The skills that the Peer
Leaders mentioned less often (2-3 mentions) were their ability to stay strong and
confident, relate to the audience, think and respond to the audience, and manage
time effectively. The following skills were mentioned only once: having a grasp
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on what they’re talking about, being able to tie everything together, and staying
relaxed.
In responding to the question about the skills they needed to improve on, the
peer leaders gave a wide variety of responses that can generally be viewed in
three groups of attributes. The first set of attributes, echoed by all but one peer
leader, has to do with managing the structure of the presentation. Five of the
nine peer leaders who responded felt that they could use some work on time
management, and a few mentioned related points, such as working on their
timing, making sure that they know what they want to say, and being able to
express the salient points without getting off-track. The second set of attributes
has to do more with personal skills, such as learning how to “bounce back” when
something catches them off-guard, being smart or creative in the way they
handle their presentations, and being able to show a strong, confident, but
relaxed demeanor. The third attribute was actually a point of confusion that two
Peer Leaders raised. They were not sure what it meant to “protect your fellow
presenters,” or how they would do it.
Concerning what the peer leaders felt it would take for their presentation group to
become a good team, three peer leaders said that they were very confident that
their team would do well, each citing different reasons. One said that they were
well-prepared by the program, another (as previously mentioned) said that their
team worked well together and understood how to communicate with each other,
and the third said that the team had a sense of humor, knew how to manage their
time, and could handle the audience. Among the rest, no one said they did not
have confidence in their team, and only a few explicitly mentioned needing
additional practice and team bonding time. In order to feel confident in their
team, each peer leader mentioned different criteria, including being able to: work
together and communicate well, see other’s perspectives, think and respond to
the audience on the spot, relay the importance of the program, and accept
constructive criticism and concepts.
The staff gave peer leaders time to practice in April, reinforcing the idea of
working together to facilitate activities, and challenging them during their practice
runs by role playing disruptive students, and discussing their tactics for dealing
with disturbances: The peer leaders were encouraged to divide their roles into
lead presenter and supporting roles (e.g. collecting note cards, scribing, and
keeping the audience engaged), but switch who would facilitate particular parts of
the presentation. Each group of presenters had an opportunity to practice
facilitating one portion of the presentation with the whole group. During these
practice runs, the staff role-played obnoxious students, challenging the peer
leaders to deal with disruptive behavior. For example, while practicing a section
of their presentation, one of the staff members challenged the peer leaders with
the question, “why should I pay attention to you?” to which the peer leader
responded, “because I’m the facilitator and you need to pay attention.” After the
peer leaders finished facilitating their section, the Youth Services Coordinator
asked the peer leaders what they felt they did well and what they needed to
improve on. A discussion ensued about the importance of maintaining a peer-topeer feeling between the presenters and audience. The staff explained that,
rather than asserting an authoritative stance over the high school students by
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saying things like ‘pay attention to me because I’m the facilitator,’ the peer
leaders needed to try to develop a feeling of mutual respect with their near-peer
audience, e.g. ‘pay attention to me because I would respect you if you were
talking.’ Generating a sense of mutual respect, the staff said, would help get the
message across that the students could also do what the peer leaders were
talking about and demonstrating.
After another group of peer leaders attempted to facilitate discussion around a
portion of the Stop the Hate video, a discussion ensued about the difference
between presenting and facilitating. One of the peer leaders was concerned that
(s)he did not have a good enough answer for why African American students
shouldn’t use the “N” word with each other when it was so prevalent in the music
they listened to. The Program Director responded saying:
“Remember that you are a facilitator, that you are there to pull information out of the audience
during discussions, not push information at them, which is the role of a presenter. A presenter
pushes information, a facilitator pulls information. So, you don’t have to have the answer ... can
do what [another peer leader] did, and say “does anyone disagree?” Those kinds of questions get
the issue out there and get them to continue the conversation...make it safe to discuss.”

In this example, the Youth Services Coordinator helped distinguish the
presentation and facilitation roles that the peer leaders would play, and also
highlights how another peer leader used language to get the audience to grapple
with the issue at hand rather than trying to come up with answers. In both
examples the staff helped the peer leaders work through tough situations that
could arise during their presentations, and also helped clarify how the peer
leaders could more effectively reach their audience.
The staff dedicated a significant portion of the monthly meetings to helping the
peer leaders prepare to facilitate activities in the classroom with their peers.
However, it became clear during their April practice session and during the inclassroom presentations that the peer leaders need more practice in order to
become effective facilitators. Based on my observation of an in-classroom
presentation and the Education Director’s and Youth Services Coordinator’s
notes on other group presentations, there were a few areas for future skill
building that rose to the surface. Before proceeding, though, it is important to
recognize that presentation and facilitation skills are difficult to master; skills that
consultants and professionals who lead groups, for example, take courses to
learn and only master after considerable practice.
Perhaps most importantly, the peer leaders seemed to need more time to
become familiar with the activities they facilitated. The peer leaders had not,
prior to the April meeting, been participants in some of the activities that they led,
such as the development of an action plan. The Education Director and Youth
Services Coordinator noted in two of the four presentations that there were points
at which the peer leaders were unsure of the agenda or how to proceed with their
back-up plan when technical glitches occurred. There seemed to be instances in
at least three of the presentations when the Youth Services Coordinator needed
to redirect the peer leaders’ discussions with the students in order to help keep
the presentation on track.
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One area for future skill development is the need for peer leaders to make more
fluent conceptual connections for the students. In at least two of the
presentations the peer leaders had difficulty maintaining a sense of continuity
from one activity to the next. The activities followed a logical order, moving from
awareness and understanding of problems, to brainstorming possible resolutions,
to realizing that youth can empower themselves to resolve the problems.
However, as was noted by the program staff and my observation, at least some
of the peer leaders did not seem to be able to make those connections. For
example, one peer leader repeatedly used the statement “keep this in mind as
we move to our next activity,” which did not fully capture what the “this” is or what
the students are supposed to take away from one activity and take to the next.
The peer leaders’ inability to make meaningful connections between activities,
though, is likely a product of their, to date, limited exposure to the concepts they
presented as well as their lack of experience with group facilitation.
A second area for future skill building or agenda reconstruction concerns the
pacing of the presentation sections. Both during the practice session in April and
the in-class presentation I observed, the peer leaders appeared to rush from one
topic to the next without being able to bring one activity or topic of discussion to
conclusion before having to jump to the next. Without more data, it is hard to
identify a particular reason, e.g. a lack of facilitation experience, agenda too
compressed, etc. Regardless, it is a topic the staff and peer leaders may wish to
address before the next round of in-classroom presentations.
Overall, the peer leaders made progress in learning how to co-facilitate group
activities, address their audiences respectfully, and address issues of identity
and prejudice with their near-peers. Although they need additional practice in
these and other presentation skills, the majority of the peer leaders expressed
confidence in their fellow peer leaders to operate as a team and to back each
other up. Based on the positive feedback from the high school students’
evaluations and the teachers’ comments to the program staff, the students
seemed to enjoy the peer leaders’ presentations and became interested in the
program.

Preliminary data on the cultural awareness, self-efficacy, and
college-going attitudes of students who received in-class Youth
LA lessons
In order to better understand Youth LA’s target audience, preliminary data was
gathered on the cultural awareness, self-efficacy, and college-going attitudes of
high school students who received Youth LA lessons in Spring 2005 from
teachers who participated in Youth LA’s January in-service training. These
students were asked to respond to a questionnaire administered in
February/March prior to receiving the in-class Youth LA lessons. A follow-up
questionnaire, which included the baseline questionnaire items plus an additional
question concerning the students’ courses, was administered after the students
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received the Youth LA lessons and participated in a presentation led by a group
of Youth LA peer leaders.
The data from the baseline questionnaire helped paint a portrait of the program’s
target audiences, established a point of comparison for potential longitudinal data
gathering, and answered questions about pre-existing differences between those
students who were recruited for the program versus those who were not
recruited. Five schools participated in the administration of the baseline
questionnaire, including three from the Los Angeles Unified School District:
Dorsey High School, Fairfax High School, and Roosevelt High School; Milken
Community High School, a private Jewish school, and Sacred Heart High School,
a private Catholic school. Teachers who administered the Youth LA lessons
administered the questionnaires in their classes and returned the completed
questionnaires directly to the evaluator by mail. One of the Sacred Heart High
School teachers and the Milken Community High School teacher each taught
one lesson prior to administering the questionnaire. The other teachers
administered the questionnaire prior to teaching any of the Youth LA lessons.
However, receiving the initial lesson made no statistically significant difference in
the students’ responses to the baseline questionnaire items. A total of 168 out of
192 students in the teachers’ classes returned questionnaires, representing 1925 students in each of the 8 classrooms (Fairfax, Roosevelt, and Sacred Heart
each taught the lessons in two classes).
Due to end-of-school-year time conflicts, only three of the five schools
participated in the administration of the follow-up questionnaire: Milken
Community, Sacred Heart, and Roosevelt. Fairfax and Dorsey were unable to fit
the questionnaire in to their schedules prior to the end of the school year. The
teachers from Roosevelt were able to administer the questionnaire in class, and
students from Milken Community and Sacred Heart received the questionnaires
by mail. As an incentive, students from Milken and Sacred Heart who returned
questionnaires were given $10 gift certificates to their choice of Amazon.com or
Barnes & Noble. A total of 59 students completed the follow-up questionnaire:
nine Milken, ten from Sacred Heart, and 36 from Roosevelt. One of the Sacred
Heart teachers administered five lessons. The teacher from Milken Community
taught at least 3 lessons, as did the Roosevelt teachers. Although participation
in the follow-up questionnaire was limited, the comparison of the baseline and
follow-up questionnaire responses provided preliminary insights into differences
in students’ attitudes after receiving the Youth LA lessons.

Baseline questionnaire findings

Demographics
The 168 students who responded to the baseline questionnaire are primarily
Latino (68.5%), African American (17.9%), and white (10.7%). Other ethnicities
represented include Asian American (1.8%), Middle Eastern (1.8%), Pacific
Islander (1.8%), American Indian (1.2) and Indian or Pakistani (1.2%) 1.
1

Multiple responses accepted in order to account for multiple ethnic identities.
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Approximately 10% of the students did not check a particular ethnicity and
instead chose to write-in their own description of their cultural/ethnic identity,
such as “Mexican American,” or “Persian, Jewish” and another 8% checked a
box and added their own clarifying description. For example, one student
checked that (s)he was Asian American, and also wrote in “Korean” as a
clarifying description. Almost 8% of the students claimed multiple ethnicities, and
3% identified themselves as Jewish. There were marked differences in the
students’ cultural/ethnic backgrounds when grouped by their schools. For
example, all of the students who attended Dorsey identified themselves as
African American (55%) or Latino (45%), whereas 79% of the Milken Community
students identified themselves as White, 14% as Middle Eastern, and only 7% as
Latino. In terms of ethnicity, Roosevelt and Sacred Heart were similar in that
they were predominately Latino (97% and 86%, respectively), and students from
Fairfax represented the most diverse mix of ethnic/cultural backgrounds with
47% Latino, 38% African American, 9% white, and 6% identifying as either Asian
American, American Indian, or Indian/Pakistani.
The majority of the students were female (62.4%), and the mean student age
was 15 years, ranging from 14 to 17 years old. Differences in age and gender
between the schools showed up as expected. For example, students from
Fairfax took the questionnaire as part of their Life Skills class, typically taken by
9th graders, were 14 or 15 years old (98%) and mostly male (71%), whereas
Sacred Heart students (an all-female school), who took the questionnaire as part
of a religion class were all female, ranging in age from 14 to 16 years old, and
Milken students were more evenly split in terms of gender, but were generally
older, ranging in age 15 to 17 years old. This made sense given that the
questionnaire was given in a Psychology class open to upper classmen.
The questionnaire assessed the students’ cultural awareness and empathy
towards others (question 4), experience with discrimination (questions 5 and 6),
participation in extra-curricular activities (question 7), feelings of self-efficacy
(question 8), and also asked about their post-high school plans (questions 9 and
10).

Cultural awareness and empathy towards others
In terms of their cultural identity and empathy towards others, the students’
responses ranged the full spectrum for each statement that they rated, but on
average, their responses indicated that the students generally believed that their
cultural identity was important. They also expressed an interest in, if not existing
acquaintances with, people of cultural/ethnic groups other than their own. Across
the various schools, the students’ responses to questions about cultural
awareness and empathy were not statistically significantly different (see Chart 1
for mean responses to question 4). However, differences between the schools
were evident in the students’ responses to several of the baseline questionnaire
items, namely concerning their experience with discrimination, their level of
participation in extra-curricular activities, their feelings of self-efficacy, and their
post-high school plans.
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Experience with discrimination
The students indicated in response to question 6 that, overall, they rarely if ever
experienced discrimination based on their ethnic group, religion, sexual
orientation, gender, or language ability. Nor did they feel that they excluded or
insulted others for any of these reasons. When asked what kinds of
discrimination they had experienced (question 5), 39% of the students said they
had experienced racial discrimination, 42% had not, and 19% were not sure.
Concerning discrimination based on their immigration status, 11% said they had,
78% had not, and 11% were unsure (see Chart 2). About 19% of students
experienced discrimination based on their national origin, 61% had not, and 20%
were not sure. Only 8% of the students said they had been discriminated against
because of their sexual orientation, 84% had not, and 8% were not sure. Overall,
28% of the students said they experienced discrimination based on their gender,
62% said they had not, and 10% were unsure. However, significantly2 more
students from Sacred Heart (53%) and Milken (42%) reported experiencing
discrimination based on their gender than students from Roosevelt, Fairfax, or
Dorsey (see Chart 2a). Overall, 22% of students indicated being discriminated
against because of their religion, 58% had not, and 20% were not sure.
However, significantly1 more students from Milken (58%) said they experienced
discrimination based on religion than students from other schools (see Chart 2b).

2

Chi square test of significance, p < .01
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Chart 1: Cultural Identity and Empathy Towards Others
Mean Responses to Question 4
Scale: 1=strongly disagree to 4=strongly agree

My cultural/ethnic identity is an important part of
who I am

3.5

I like meeting and getting to know people from
cultural/ethnic groups other than my own

3.5

There are other cultural/ethnic groups who have
been denied justice and treated unfairly, just like
some people from my cultural/ ethnic group

3.3

I am involved in activities with people from other
cultural/ethnic groups

3

I am interested in learning about the problems
other cultural/ethnic groups have gone through

3

My cultural/ethnic group would be better off if
people paid attention to problems facing
everyone instead of problems that only hurt my
cultural/ethnic group

2.8

People from my cultural/ethnic group need to
stick together because we cannot rely on people
of other cultural/ethnic groups to fix our problems

2.2

When I meet someone from another
cultural/ethnic group, I generally know what the
person likes even before I talk to him or her
I am sometimes embarrassed that I am a
member of my cultural/ethnic group

It would be better if different cultural /ethnic
groups stayed away from each other
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Chart 2: Types of Discrimination Experienced
Percent Response to Question 5
100%
80%
60%

8.2
8.2

11.4
10.8

19.1
39.4
20.4

Yes

18.8

Not Sure

77.8

83.5

Immigration
Status

Sexual
Orientation

40%

No

60.5

20%

41.8

0%
Race

National Origin

Chart 2a: Experience with Gender Discrimination by School
Percent Response to Question 5
100%
80%

52.5

20%

22

5.6

9.8

7
7

Yes

60%
40%

42.1

22.2

10.5
17.5

Not Sure

86

72.2

68.3

Dorsey

Fairfax

No

47.1
30

0%
Sacred Heart

Milken

Roosevelt

Chart 2b: Experience with Religious Discrimination by School
Percent Response to Question 5
100%
20.5

80%

57.9

60%
40%
20%

25.6

21.4

15.8

9.5

26.3

7
27.9

Yes
Not Sure

21.1

53.8

69

57.9

65.1

Dorsey

Roosevelt

No

21.1

0%
Milken

Sacred Heart

Fairfax

Participation in extra-curricular activities
The students’ responses covered the spectrum of possible responses (never to
every day), but overall, the majority of students were not very active in extracurricular activities, typically participating only a few times a year in activities
such as sports, school clubs, youth groups, volunteering, the arts, or going to a
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museum (see Chart 3). That said, there were significant differences among the
schools in their frequency of participation in school clubs (see Chart 3a). Over
half of the students at Roosevelt, Dorsey, and Fairfax said they never
participated in school clubs, whereas over half the Sacred Heart students
participated at least a few times per year, and over half of the Milken students
participated at least a few times per month. There were also significant
differences2 among the schools in their amount of volunteerism with community
organizations (see Chart 3b). Although there were a small number of students at
Roosevelt, Fairfax, and Dorsey who volunteered on a weekly basis or more, over
half of the students from these schools volunteered a few times per year or not at
all. By contrast, half of the students from Sacred Heart volunteered at least a few
times per month, and all of the students from Milken volunteered either a few
times per year or a few times per month.
Chart 3: Participation in Extra-Curricular Activities
Mean Response to Question 7
Scale: Never, Few times/year, Few times/month, Few times/week, Almost every day

Few times/month

Play school or community sports
,Participate in a youth group at church, temple
mosque, community groups
Watch TV or play video games after school rather
than participating in organized after-school activities
/Participate in theater, dance, or music activities
classes/ performances

Few times/year
Few times/week
Few times/year

Go to a museum

Few times/year

Travel more than 10 miles from home

Few times/week

Chart 3a: Participation in School Clubs By School
Percent Response to Question 7
Milken
Sacred Heart
Fairfax

31.6

42.1

26.3

68.2

10.3

66.4

20.5
16.7

7.2

Less than few times/year
Few times/month
Few times/week or more

Roosevelt

84.1

Dorsey

84.2

9.1 6.8
0 15.8
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Chart 3b: Participation in Volunteer Activities By School
Percent Response to Question 7
48.7

Sacred Heart

20.5

57.9

Milken
Fairfax

30.8
42.1

59

30.8

0
10.3

Less than few times/year
Few times/month
Few times/week or more

Roosevelt

76.7

Dorsey

11.6

83.4

11.7

0 16.7

Self-efficacy
Even after taking into account differences in self-efficacy scores between males
and females, the students reported having medium-high feelings of self-efficacy
with an overall score of 7.12 on a 10-point scale, where a 1 indicated feeling that
they could never take a particular action, such as planning an activity for a school
group or standing up for a friend when (s)he is being treated unfairly, a 5
indicated feeling that they could sometimes take that action, and a 10 indicates
that they could always take that particular action. There were, however,
significant differences 3 between the average self-efficacy scores at the various
schools. Students from Milken (7.90) scored significantly higher than students
from Roosevelt (6.62), Sacred Heart (6.62), and Dorsey (6.87), and students
from Fairfax (7.57) also scored significantly higher than students from Roosevelt
and Sacred Heart (see Chart 4).
Chart 4: Self-Efficacy Scores By School
Mean score to Question 8
Scale: 1=Could never do this, 5=Could sometimes do this, 10=Could always do this
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Post-high school plans
All but one student said they planned to graduate from high school. In terms of
their post-high school plans, 75% of the students who responded to the
questions said they planned to attend a 4-year college, only 6% said they did not
plan to go to college, and 19% were not sure. However, many students checked
multiple post-high school plans, perhaps seeing the military, trade school, or
community college as stepping stones to a 4-year college (see Chart 5). Only
12% planned to go into the military, 22% were not sure, and the remaining 66%
said they did not plan to go. For trade school (e.g. technical, culinary), 15%
planned to attend, 38% did not, but almost half (47%) of the students were not
sure. This may reflect a lack of understanding of what a trade school is more so
than the extent to which they are considering trade school a viable post-high
school option. Overall, 23% of the students said they planned to attend
community college, 40% said they did not, and another 37% were not sure.
However, the students’ responses depended significantly4 on the school they
attended (see Chart 5a). Only 5% of the Milken students said they planned to
attend community college as opposed to the 21% - 39% of students from the
other schools who planned to attend. There were many more students from the
other schools (36% - 47%) who were uncertain whether they would attend
community college than the Milken students (11%). Taking this into account as
well as the fact that those students who said they planned to attend community
college also planned to attend a four-year college 5, it is highly likely that the
students who attended Fairfax, Roosevelt, Sacred Heart, or Dorsey were much
more likely to consider attending a community college before attending a fouryear college than the Milken students.
Chart 5: Post-High School Plans
Percent Response to Question 9
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Chart 5a: Plans to Attend Community College By School
Percent Response to Question 9
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Students responded with a higher degree of confidence than expected to
question 10. The students somewhat to strongly agreed that they would go to
college as soon as they graduated high school, and that they understood the
high school academic requirements needed to get into the college they want to
attend. They were slightly less sure, somewhat disagreeing, that they knew how
to complete a college application or knew how to get information about financial
aid. Rather than reflecting true knowledge about preparation for college,
however, it is likely that their answers reflect an overall sense of self-efficacy and
involvement. Those students who strongly agreed that they understood what it
takes to get into college were also more likely to demonstrate high self-efficacy
and involvement in extra-curricular activities6.

Preexisting differences between students recruited and not recruited to
the program
In general, taking into account pre-existing differences among the schools, the
students selected to be a part of the Youth LA program in Spring 2005 did not
respond differently to the baseline questionnaire than those students who were
not selected to be a part of the program. The only difference was that those
students selected to be a part of the program were significantly2 more likely to
regularly participate in theater, dance, or musical activities than those students
who were not selected for the program. Among those selected for the program,
50% said they participated in the arts a few times per week or more as compared
to 15% of those students who were not selected for the program.

Comparison of responses to baseline and follow-up questionnaire
Among the 59 Milken, Roosevelt, and Sacred Heart students who responded to
both the baseline and follow-up questionnaires, there were few statistically
significant changes in their responses. Comparisons were made on a school-byschool basis in order to take into account pre-existing differences between the
schools. The only topic about which some students changed their opinions
concerned their experience with certain types of discrimination, namely whether
they had ever experienced racial or gender-based discrimination, and how often
they called someone an insulting name based on the person’s sexual orientation,
gender, ethnic group, or religion.
6

Correlation, p < .05
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Concerning the change in response about racial and gender-based
discrimination, there was not enough data from Sacred Heart to determine the
significance of the change in their responses about experiencing various forms of
discrimination. However, there was sufficient data to indicate that students from
Roosevelt and Milken answered questions about experiencing racial and gender
discrimination on the follow-up questionnaire significantly differently3 than they
did the baseline questionnaire. More Roosevelt students indicated having
experienced racial discrimination on the follow-up questionnaire (34% up from
19% on the baseline questionnaire), and fewer students were unsure whether
they had or had not experienced racial discrimination (see Chart 6a). This
indicates that between the time of the baseline and follow-up questionnaires, the
Roosevelt students gained some clarity on the meaning of racial discrimination or
became more aware of its existence in their own lives. Among the Milken
students, the number of students who were unsure whether or not they had
experienced racial discrimination dropped between the baseline and follow-up
questionnaires (see Chart 6b). However, unlike the Roosevelt students, more
Milken students indicated on the follow-up questionnaire that they had not
experienced racial discrimination than they originally stated on the baseline
questionnaire (64% up from 55%). Again, this likely indicates that the Milken
students gained some clarity on what constitutes racial discrimination between
the time of the baseline and follow-up questionnaires.
Chart 6a: Change in Racial
Discrimination Experienced

Chart 6b: Change in Racial
Discrimination Experienced

at Roosevelt Between Baseline
and Follow-up Questionnaires

at Milken Between Baseline and
Follow-up Questionnaires

Percent reseponse to Question 5
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When considering gender-based discrimination, the Milken students did not
demonstrate a meaningful change in their responses (see Chart 7a). However,
the Roosevelt students once again seemed to gain some clarity and awareness
of its occurrence in their lives. Comparing the baseline to the follow-up
questionnaire responses, significantly3 less Roosevelt students were unsure
about whether or not they had experienced gender discrimination (see Chart 7b),
and more of the students said that they had experienced gender discrimination
(28% up from 6%).
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Chart 7a: Change in Gender
Discrimination Experienced

Chart 7b: Change in Gender
Discrimination Experienced
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at Roosevelt Between Baseline
and Follow-up Questionnaires
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The changes in the students’ responses may be due in part to what they learned
through the Youth LA stereotyping and discrimination lesson taught by their
teachers and/or their experience with the peer training. It is important to note,
however, that the students did not significantly change their opinion about
whether or not they had experienced other forms of discrimination based on their
religion, national origin, immigration status, or sexual orientation.
Looking at each school’s responses, it was interesting to find that the students
generally did not change their opinion about the frequency of their experiences
with discrimination. There was one exceptional case. On the follow-up
questionnaire, significantly3 more Roosevelt students indicated that they called
someone else a name to insult their sexual orientation, gender, ethnic group, or
religion more frequently than they had indicated on the baseline questionnaire.
Again, this may have more to do with the students’ increased awareness about
stereotypes and name-calling as a result of the Youth LA lesson than it has to do
with actual increased name-calling behavior. However, it is more likely due to
the awareness gained through peer training. Indeed, the Education Director
noted at the peer leader’s presentation that when students were asked if
instances of discrimination occurred at Roosevelt, an intense conversation about
gay-bashing took place. All of the students seemed familiar with the bullying that
another student at their school had undergone, but it appeared to the Youth LA
staff as if they were discussing the situation together for the first time.
In general, the students from Milken, Roosevelt, and Sacred Heart expressed
few statistically significant changes between their responses to the baseline and
follow-up questionnaire items. In effect, this consistency of response reinforces
the program staff’s belief that changes in students’ attitudes towards those with
different cultural or ethnic backgrounds, understanding and ability to stop
discrimination, feelings of self-efficacy, active participation in extra-curricular
activities, and civic engagement are more likely to occur in a meaningful and
long-lasting way through non-classroom programming where students from
37

Youth LA Evaluation Report
10/10/2005
different background can engage with their peers around these issues rather
than solely learning about the issues through short, in-class lessons taught by an
adult.

Course taking patterns
Students responding to the follow-up questionnaire were asked to report which
classes they took in the Spring 2005 and which classes they planned to take in
the Fall 2005. The purpose was to ascertain which kinds of classes the students
were enrolled in and whether or not they were on-track to fulfill basic graduation
and University of California (UC) admission requirements. Students were not
asked to report their grade level, so we cannot accurately assess whether
students are truly on-track. However, we do know that the Sacred Heart
students who filled out the questionnaires were 14-15 years old, which likely
means that they will be sophomores this Fall, most Roosevelt students were 1516 years old, and thus likely sophomores and juniors next year, and most Milken
students were 16-17 years old, which likely means they will be juniors and
seniors in Fall 2005. All of the Milken students are taking a math, science,
English, history, and language arts class. Many seemed to take advanced-level
courses, e.g. Pre-calculus, physics, Hebrew level IV. This indicates that the
Milken students are likely on-track to meet UC admission requirements. It is
important to focus more attention, then, on the students from Roosevelt and
Sacred Heart.
During the 2004-2005 academic year, with the exception of one student who did
not take a history class, all of the 11 Sacred Heart students reported taking each
of the major subjects (Geography or World History, English 1 or 2, Geometry or
Algebra 1, Integrated Science or Biology, and Spanish 1, 2, or 3 or French 1).
Six students took a visual or performing arts class, and eight took at least two
additional classes, such as Religion and Computers (see Chart 8). Their plans
for the Fall are similar, with all but two students taking a history class (World
History or US History), and all students taking an English (English 2 or 3), math
(Geometry or Algebra 2), science (Biology or Chemistry), and language arts
(Spanish 2, 3, 4, or AP or French 2) class. However, fewer students plan to take
a performing or visual arts or an additional class.
Chart 8: Course Taking Patterns at Sacred Heart
Percent Responses to Question 11
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The 34 Roosevelt students who responded to question 11 reported taking fewer
of the major subject area classes than the Sacred Heart students. All of the
students reported taking a history/social studies course (World History), and all
but one took an English course (English 10, American Literature). However,
substantially fewer students (74%) took a math course (Geometry, Algebra 1 or
2, Pre-calculus) or a language arts course (Spanish 1, 2, or AP, French 1, or
Japanese 2), only 50% took a science course (Biology, Physics), and only 32%
took a visual or performing arts course. Most (71%) took at least one additional
class. In the Fall, they plan to shift their courses, with 21% more Roosevelt
students taking a science class (Chemistry, AP Biology), 8% more taking a math
class (Geometry, Algebra 2, Trigonometry, Pre-calculus), 27% more taking a
visual or performing art class, but 24% less students taking a history class (US
History), 15% less taking an English class (American Literature), 6% less taking
a language arts class (Spanish 2, 3, or AP, French 2 or 3, or Japanese 3), and
45% less taking an additional course.
Chart 9: Course Taking Patterns at Roosevelt
Percent Responses to Question 11
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It is cause for concern that the Roosevelt students appear to be decreasing the
number of classes they take in the Fall, and that not all students took math,
science, English, and language courses in the Spring 2005. One hopes that,
rather than reflecting an actual decline in course enrollment, the students simply
forgot to write-in or could not recall all of the courses they took or planned to take
in the Fall.

Recommendations for future evaluation activities
While the scope and time for this evaluation was limited, the program would
benefit from longer-term tracking and evaluation. A longitudinal study of the peer
leaders and new Youth LA leaders would help determine whether there is a longterm impact on beliefs and attitudes towards others, community activism, college
attendance, workforce participation, etc. There are many kinds of insights that a
longitudinal study can provide concerning the effectiveness of the program.
Below are a few recommendations for future study.
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It is possible that the program could indirectly affect the academic performance of
the 9 th graders over the course of their high school years. Participation in the
program should positively influence the students’ sense of self-efficacy, which is
believed to improve academic performance and leadership potential. If the
program is successful in building peer-to-peer relationships between collegebound and non-college bound high school students and in providing college
guidance, those who otherwise would not have pursued college may increase
their sense of self-efficacy. The students might then feel empowered to pursue
advanced high school course work and apply to colleges they otherwise would
not have considered. Thus, the program may want to collect academic
performance data (e.g. attendance, suspensions, grades, standardized test
scores, course taking patterns, participation in clubs, sports, or service activities,
college applications) for a longitudinal analysis of the relationship between
program activities and academic performance, and if feasible, collect the same
data on those 9 th grade classmates who will not become program participants.
Likewise, it would be important to track and describe the students’ and peer
leaders’ knowledge of, and aspirations to attend, college. This could be done
with a pre-post questionnaire, a study of monthly written journal entries, and/or
group or individual interviews. Learning about the students’ academic
performance, financial constraints, family values, and career interests would also
play an important role in understanding their aspirations and plans.
The program would also benefit from understanding how the teachers implement
the Youth LA classroom lessons. By observing or interviewing teachers about
their implementation of the lessons, the program would be able to surface
concerns, answer questions, assess adherence to curriculum, and gather
feedback about the curriculum, program, and student learning. This could be
done through classroom observation, pre-, mid-, and post-implementation
questionnaires, and/or pre-, mid-, and post-implementation group or individual
teacher interviews.
Finally, the program would benefit from continuing to track and describe the
students’ and peer leaders’ knowledge of, and ability to carry out, (a) near-peer
training sessions, (b) effective interventions when faced with acts or words of
prejudice, and (c) community-based projects. This could be done with a study of
written journal entries, letters, etc., and observation of the students’ and peer
leaders’ interactions and dialogue during program activities. I strongly encourage
the program to consider involving the peer leaders in the evaluation of their own
progress as well as the evaluation of the program at a broader level. This may
increase the peer leaders’ sense of ownership of the program and increase their
commitment to the program’s future.

Lessons learned
Despite starting off with a defined mission, some powerful collaborations, a
research base and a successful experience with another intergroup relations
program, Youth LA program developers faced the unknown. The pilot program
sought to answer the following questions:
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•

Can a long-term, after-school program run by an outside agency make a
measurable difference in encouraging Cultural Understanding and Empathy,
cultivating Leadership and Civic Engagement, and building bridges among
youth from different races, religions, and socio-economic levels?

•

Can it help us to identify intervention points in addressing the achievement
gap?

These questions must ultimately be answered by a longitudinal study that can
measure long-terms changes in attitudes and behaviors. Still, the UCLA
evaluation of the pilot program has provided Youth LA program staff with
valuable lessons learned, which can be applied to future planning.
I.

The Evaluation Process

Working with the Program Evaluator required a larger time investment yet proved
to be far more rewarding than originally anticipated. Because the Education
Director had multiple responsibilities - from assembling a Planning Committee
and writing grants to developing curricular materials, designing workshops, and
recruiting schools and students – she assumed that once an evaluator was on
board, the process would run itself. Instead, the Evaluator was a continuous
presence, not only as an observer at meetings, but as a voice asking for
clarification. Having to articulate goals and explain the theoretical and
experiential underpinnings behind certain activities compelled the Education
Director to recognize where there was a lack of clarity between program goals
and activities and provided a chance to re-evaluate programming. It was quite
wonderful for a resource-strapped organization to have the focused attention of
an outsider.
II.

The Implementation Experience
A.

Recruitment

Recruitment of both participating schools and individual students has
been difficult. It was not that difficult to gain the unanimous endorsement
of the LA Board of Education, because the program addressed District
priorities including the civic mission of the schools, service learning for
high school graduation, and culturally-relevant teaching strategies. Also
members of our Planning Committee included current and former LAUSD
personnel, some of whom had personal or professional relationships with
LAUSD decision-makers. But a letter of encouragement from the Board
President to High School Principals generated very little response. It was
personal outreach to motivated teachers that led schools to participate in
the pilot phase. Will it get easier once the program develops a higher
profile? We hope so, but unrelenting pressures on schools to meet the
requirements of the “No Child Left Behind” Act and to prepare for highstakes testing make many reluctant to take on “something more.”
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We recruited our first cadre of Peer Leaders, in collaboration with our
initial partners - LAUSD, the Bureau of Jewish Education, the Secondary
Schools of the L.A. Roman Catholic Archdiocese, and the California
Association of Independent Schools - as well as with individual teachers
or counselors with whom members of our Planning Committee had
relationships.
Once students had applied, an interview process was conducted at or
close to their schools. Most of the students interviewed were accepted.
Of the 20 accepted, one never showed and two were not able to attend
the first meeting, which was a prerequisite for future participation. Of the
17 students remaining, only one did not complete the first year, dropping
out because of time constraints.
Because of the high level of commitment and retention of the original
group, we made a serious set of mistakes in our next recruitment phase in
April. Our first mistake was to accept a finite number (5 or 6 students per
school) of applications, assuming that the vast majority of students
accepted would participate. Secondly, we did not conduct interviews but
accepted the students on the basis of their application/essay and teacher
recommendation. Our primary focus was to recruit a pool of students that
represented the overall demographics of the greater Los Angeles area. In
retrospect, I believe the interview process actually made the project real to
the youth and enabled them to attach faces to the program and to have
questions answered. The interview itself is, of course, a valuable
experience for students. Not conducting one was a missed opportunity.
The result: a low percentage of the students accepted to the program
actually showed up for the May and June meetings. We have learned that
interviews must be part of the selection process in the future.

B.

Cultural Understanding and Empathy

To assess the extent to which the students were developing Cultural
Understanding and Empathy, we looked at certain rough behavior
measures. There has been definite growth over the course of the past six
months. We knew that bringing together previously isolated youth from
different economic, religious, cultural and ethnic backgrounds would
require structured programming to encourage interaction and to dispel
stereotypes. But we found ourselves frustrated at their second meeting (a
two-day retreat in the Malibu mountains) that our initial group of 17 who
had been nominated because of their leadership skills and their
commitment to diversity, were self-segregating at meals. On the second
day, a staff member tossed aside the agenda and asked the youth to get
into the groups that they had just sat with at the cafeteria. Once they had
done so, she asked them to reflect on what their groups looked like and
what the purpose of the program was. By the end of the retreat (whether
because of the reflection or the continued time together or because of a
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series of team-building activities or just time on a basketball court), the
youth had begun to bond as a group. At subsequent meetings, signs of
their knowing (and caring about) each other as individuals became
apparent. For example, one student was stumped by an activity that
called for a response from her. Another student (different gender,
different race, different religion) was able to help the first student by
prompting her on the basis of his knowledge of a hobby of hers: Japanese
animation. Beyond this telling anecdote, the youths’ journal entries -particularly following the classism activity – show that they are beginning
to recognize the different life experiences of their peers and recognize the
impact of these socio-economic circumstances on their opportunity
structure.
What was startling was that once the climate was established newcomers
could enter and be welcomed and the climate preserved. In June at an
all-day retreat at Occidental College, one-third of the attendees were new
and yet, by the afternoon, it would have been impossible for an observer
to identify the “veterans” from the new students. Even more surprising
was the fact that new students were younger and had not been nominated
as leaders, but simply self-selected. What we will need to explore in the
future is whether this climate of respect and caring can be maintained
and, as a question for future study, can it be teased apart and analyzed.
What defines this climate? How was it established? Can it be replicated?

C.

Leadership Skills and Civic Engagement

During the pilot, we encouraged the youth to share verbally and artistically
aspects of themselves that made them unique. We also helped them
identify commonalities they shared. This process evolved into preparation
for conducting peer trainings to other high school classes. In small
groups, they began to practice communicating to a near-peer audience
who they were and why they chose to get involved in Youth LA. The
teams would then facilitate human relations activities designed to
encourage their audiences to explore the issues of prejudice and
discrimination; to assess whether such instances occurred in their own
schools; and to begin to problem solve ways in which these issues of bias
could be overcome.
Although the 9 th grade audiences universally gave the Youth LA peers
“thumbs up” on their evaluations and appeared to enjoy the presentations,
the Youth LA staff recognized that the peers themselves had insufficient
time to know the full training agenda they would be expected to facilitate
and, thus, could not internalize it sufficiently to feel comfortable. The
youth were successful despite this and clearly “had each others’ back” but
in some cases one student would dominate the group. In all of the cases,
it would simply have been a smoother, easier process with better
transitions between activities if the youth had been introduced to the
material a month earlier. We have learned the necessity of building in
more time so that the youth can internalize both the activities they are to
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present and their rationale. The questions posed by the Evaluator to the
youth and to the staff were invaluable in focusing our thinking here.
Additionally, students were introduced to issues of civil rights and of
young civic activists beginning with their second meeting. Some of the
work that should have continued on these issues, however, was
dependent on homework assignments which we were surprised to find the
youth not completing despite their academic competence and their
commitment to the program. We need to re-examine the role of
homework and we plan to clearly define our expectations for the youth in
the fall.

D.

Addressing the Achievement Gap

The program was designed to include youth from both privileged and
underprivileged communities not only to decrease cultural isolation but to
provide college-bound role models to low-income students; to prompt all
of the students to define community problems in a way that seeks the
common good; and to provide increased access to the post high school
world. There has not been sufficient time to tell us what impact the
exposure will have, but our activities are beginning to be more sharply
defined. As an example of this, our June youth program was a full-day
retreat at Occidental College where the setting was chosen to provide a
positive campus experience. A member of our Planning Committee, a
retired school counselor, provided a comfortable way for the youth to
engage in an informal question-and-answer session on prerequisites for
college admission and ways in which to obtain college funding. An activity
that the youth participated in: describing what a wealthy school, a middle
class school, and a ghetto school are like and what this signifies in terms
of student outcomes led one 9 th grader who participated for the first time
to comment: “I’m glad there is an organization like this that deals with the
tough issues.”
An anecdote that addresses both leadership skills and addressing the
achievement gap occurred this Spring. Youth LA participants were invited
to attend a spring meeting of the Planning Committee. Three students
attended: one student was from a private school; the other two were from
two different inner-city public schools. The two public-school students
were unusually shy and quiet in the company of the adults they did not
know. When a question was addressed to the youth, the private-school
student responded with assurance and provided a definite answer. The
other students looked startled and then, after noticing the positive
reception the first student’s remarks had generated, they both began to
add their perceptions regarding the program. The opportunity to be on an
equal footing with adult decision-makers was new but, more importantly,
the two public-school students were able to learn from their private-school
counterpart an effective way of interacting with adults, and they felt
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rewarded by the experience. Such opportunities will be built into the
program and replicated.
III.

The Evaluation Findings
Table I is the most accurate reflection of what was achieved during
implementation of the pilot. The program implementers so often get
bogged down in the logistics of the program that its successes get
overlooked. Particularly satisfying was the evidence from the youth’s
observed behavior and journal entries that they had bonded within a few
months of coming together from previously isolated communities and that
they could now function as a cohesive and supportive team. And
(although we have not yet deciphered the components) we have seen this
climate of respect and support stretched to welcome newcomers.
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Appendices
Timeline of Youth LA Activities
2004
Initial Planning Committee Meeting
Planning Committee Meeting
Planning Committee Meeting
Planning Committee Meeting
Planning Committee Meeting
Planning Committee Meeting
Planning Committee Meeting
Orientation Dinner for peer leaders

January 8
February 26
April 22
May 27
July 22
September 23
December 2
December 4
2005

Peer leader Weekend Retreat
Teacher Professional Development Workshop
Peer leader Monthly Meeting
Planning Committee Meeting
Peer leader Monthly Meeting
Peer leader Monthly Meeting
Peer leader Presentations to 9 th /10th graders
Peer leader Monthly Meeting
Teacher Appreciation Dinner
Planning Committee Meeting
Peer leader Day-Long Workshop
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January 16-17
January 20
February 7
March 7
March 10
April 4
April 12-21
May 9
June 1
June 2
June 26
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Theory of Action Chart
Resources
General:
• Funding
• Office space
• Mail
• Email
• Website
Program-specific:
• Planning
Committee
members
• Youth LA
program
directors, staff
• School space, i.e.
classrooms
where
curriculum is
taught
• Sites for
meetings,
fieldtrips
• College
counselors
• Peer leaders
• Former peer
leaders
• New Youth LA
leaders
• Curriculum
• Outside speakers

Intermediate outcomes
Activity
• Orientation dinner
• Retreat
• Teacher training
• Teaching of
curriculum
• May ‘05 recruitment
of New Youth LA
leaders
• Initial cadre meeting
• Student monthly
meetings
• Peer leader school
visits
• Senior peer leader
culminating activity
• Second teacher
training/ feedback
session
• College counselor
advice
• Inform parents of AG reqs., $ aid
• Spring’05
recruitment of new
schools
• 2006 visits to civil
rights sites

Peer leaders:
• Articulate the goals of the program and their role
• Groups act as allies for each other; group bonded
• Are ending their cultural isolation
• Accurately use vocabulary, e.g. stereotyping, prejudice, discrimination, etc.
• Comfortable discussing own culture
• Empathize with those of different cultures
• Know how to intervene in instances of prejudice, injustice
• Increasing their leadership skills
• Improving their public speaking skills
• Improving their critical thinking skills
• Able to train peers on cultural identity, prejudice, discrimination, and youth civic
engagement
• Understand how youth can be effective change agents in community; want to engage
• Have information necessary to apply to college; know A-G requirements and understand
financial aid process, sources
• Gain networking opportunities, i.e. employment, mentoring
• Cross-school friendships develop outside of YLA activities
Cadre:
•
Articulate the goals of the program and their role
•
Ending their cultural isolation
•
Comfortable with discussing own culture
•
Gaining empathy for those of different cultures
•
Increasing their leadership skills
•
Gaining ability to intervene in instances of prejudice and injustice
•
Improving their critical thinking skills
•
Understand how youth can be effective change agents in community; want to engage
•
Start to bond and become friends; some cross-school(?) friendships outside of YLA
program start to develop
•
Have information necessary to apply to college; know A-G requirements and understand
financial aid process, sources
Teachers :
• Understand program goals, their role, role of peer leaders
• Effectively teach lessons on cultural identity, prejudice, discrimination, cultural effects of
immigration
• Understand how peer-to-peer training is effective in teaching above issues and
demonstrating youth leadership
• Recruit 2005 New Youth LA leaders
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Ultimate goals
• To increase students’
civic engagement
• To increase students’
leadership ability
• To decrease cultural
isolation
• To increase students’
respect for their own
cultures
• To increase students’
respect for others’
cultures
• To make it more
feasible and more
likely that students
who otherwise would
not have considered
college are more
likely to attend, (i.e.
students meet college
admission
requirements and
know how to apply to
college). This will
help narrow the
achievement gap.
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Implementation of program activities
Beginning with an orientation dinner in December 2004, Youth LA brought the peer leaders
together on a monthly basis to engage in activities intended to help them learn about their own
cultures, empathize with each other, gain exposure to Los Angeles area cultural sites,
decrease their cultural isolation and prejudices, and gain peer-leadership and civic
engagement skills. The program intertwined activities that addressed these issues throughout
the monthly meetings, but during the initial months focused more on breaking down their
cultural isolation and stereotypes about others, and building empathy and allies. The later
months focused more heavily on building near-peer group presentation skills, discussing
college admittance, and thinking critically about how they could take action to address issues
like closing the achievement gap at a local level. Although the staff initially intended the peer
leaders to develop plans for community-based projects by June, they decided to wait until after
the summer break to fully engage the peer leaders in developing concrete plans. As the new
Youth LA leaders joined the peer leaders in May and June, the program again incorporated
group bonding activities to help merge the new members with the more tenured members.
Originally, the June meeting was intended to be a weekend trip to culturally significant
locations, Manzanar National Historic Site where the Japanese were interned during World
War II and a trip to Sacramento to meet with state legislators. However, the staff decided to
postpone the trip until Spring 2006 in order to ensure that the students would see culturally
relevant activities at Manzanar and to more likely find the legislators in session and available.

Classroom lessons and peer presentations
During a professional development workshop in January, participating teachers learned about
the goals of the Youth LA program and their role in teaching the lessons and recruiting new
Youth LA leaders. The teachers received a draft curriculum consisting of 10 lessons aligned to
the current California Content Standards, including: English/Language Arts, History, Social
Sciences, and Civics. The staff provided guidance in teaching the curriculum and solicited
their feedback to improve on the draft lessons. Youth LA provided a final draft of the lessons
in April 2005.
After the teachers taught at least 3 of the lessons, Youth LA sent to their schools a team of
peer leaders, accompanied by Youth LA staff and/or volunteers, to conduct a set of human
relations activities and facilitate conversation on the issues of identity and ways of combating
prejudice. The Youth LA staff believes, based on their own research and past experience that
presentations made by the peer leaders (near-peers) will help the 9 th and 10th graders benefit
more from the curriculum and become more interested in following the examples of the nearpeers by participating in the Youth LA program.
The Youth LA lessons taught in-class and the presentations made by the peer leaders served
several purposes. The in-class lessons provided students with working knowledge of issues
concerning culture and civic engagement upon which the peer leaders built their presentations.
The peer leaders’ presentations intended to accomplish three goals: 1) to provide the peer
leaders with a meaningful experience leading and training fellow high school students that
fostered collaboration and team work and provided them a leadership opportunity; 2) to
provide 9 th (and some 10th/11th) graders with discussions of identity, respect, and social action
led by an ethnically diverse team of peers; and 3) to recruit new peer leaders to the Youth LA
program.
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Peer leader training
The program trained an initial group of 17 peer leaders who already possess leadership
qualities and some of whom also “counter stereotypes” by embodying multiple cultures or by
defying stereotypes, i.e., the African American student from an inner city school who was both
a wrestling champion and a member of the Academic Decathalon team. The peer leaders met
on a monthly basis between December 2004 and June 2005 to expand their understanding of
their own culture, appreciate and form friendships with those who are not like themselves,
learn to recognize prejudice and its impact on the individual and to develop strategies to
confront it, increase their leadership and presentation skills, and understand the ways in which
youth can be effective change agents in their community. The trainings were also designed to
prepare the peer leaders to lead the 9 th and 10th graders (their “near-peers”) through a set of
human relations activities to facilitate conversation on the issues of identity and ways of
combating prejudice. In addition to the monthly meetings, peer leaders received articles and
hand-outs about relevant topics such as civil rights issues and examples of other young
activists who made a difference to spur their thinking. They were expected to complete
homework assignments and converse about the topics they addressed on the www.youthla.org
blog. The peer leaders, however, failed to complete the majority of their homework
assignments and never posted their thoughts on the blog.
Beginning in Fall 2005, they will learn how to conduct service projects during their 10th - 12th
grade years. These service projects could count towards the students’ service learning
requirement (a high school graduation requirement for LAUSD and many other districts for
students graduating in 2007 or later). The activities of these meetings and events are
described below.
The initial dinner meeting for the students was held in December 2004 at the Japanese
American National museum where they had an opportunity to get to know each other through
icebreaker activities, explore their own culture, and take a docent-led tour of the museum. The
peer leaders were asked to commit to participating in a 2-day retreat in January and in monthly
training meetings from February through June 2005.
The 2-day retreat was held at Camp Shalom in Malibu in January 2005. At this retreat, the
peer leaders participated in a number of team building activities, began an exploration of ways
in which young people have played a role in expanding civil rights in the U.S., and viewed
some video vignettes that were developed as a community service project by other teens. The
goals of the retreat were to build intercultural relationships through a respectful sharing of their
own cultures, foster leadership, strengthen communication including vocabulary around issues
of diversity and bias, and heighten their empathy for others who are different from themselves,
plus initiate them to their future role as peer leaders in 9 th/10th grade classrooms.
The program staff held the remainder of the monthly meetings at a variety of cultural locations
in the Los Angeles area, including the California African American Museum (February), the
Museum of Tolerance (March), the Jewish Federation Building (April), the Museum of
Tolerance (different exhibits in May), and for the first time, a college campus, Occidental
(June). Aside from the June meeting which lasted from 9 am – 4 pm, the meetings generally
lasted four hours, from 4-8 pm on Monday evenings.
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Appropriate for recognizing Black History month, the February meeting included a docent tour
of the California African American Museum and a discussion of segregation. The peer leaders
then participated in an icebreaker activity geared to hone their observation skills. The main
focus of the meeting, however, was to engage the peer leaders in an activity and discussion on
classism. In her own words, the Education Director described the activity in the following way:
[The Peer leaders] went from one work station to another, each holding a variously colored card.
Their task was to get the signatures of the adults at the four sites around the room: “a college
admissions director,” “an employment counselor,” “a grocer,” and, “a realtor.”
What the youths did not know was that the cards they carried represented an economic class to
which they had been arbitrarily assigned, nor did they know that the adults had been instructed to
respond to them on the basis of the color of their cards. High income applicants were to be
treated courteously and receive the goods they sought; while the homeless were to be scorned
and occasionally thrown into jail for being “disruptive.” The youth received no coaching.
Gradually, some of the “wealthy” began to exercise their power in unexpected ways. One “rich”
girl used her clout to order food at the grocery, but had it delivered to the address of a “poor”
friend. Another sought to bail out one of the “homeless” from jail, while a third negotiated a
college loan but was dismayed when he learned that he could not name another as the recipient
of the loan.
As the activity was debriefed, one girl who attends a Jewish private school in West LA (and who
was assigned a pink, “homeless” card), said, “Usually I can get what I want if I’m persistent. This
time, it did not matter what approach I took, I still couldn’t get the things I needed.” With the
discussion continuing a boy from Dorsey High School who had the same color card) said, “It
wasn’t so different from what I’m used to.”

As indicated in the Education Director’s account and as discussed in the “Empathy and
vocabulary concerning discrimination” section, the exercise on classism had a meaningful
impact on many peer leaders’ perceptions about those from other social classes. The staff led
a follow-up activity to reiterate what it means to be an ally, perpetrator, bystander, and target of
classism.
The March meeting began with a docent tour of the “Finding our Families, Finding Ourselves”
exhibit at the Museum of Tolerance followed by a discussion of the peer leaders’ reactions to
the stories they heard during the exhibit and an exchange of their own stories about their
families’ immigration to the United States, customs, and generational differences. After dinner,
the peer leaders participated in an icebreaker activity in which they had to teach a fellow peer
leader something they knew and then each demonstrate what they learned from the other.
They next watched a film about a Holocaust survivor and a Rwandan woman and discussed
how the two individuals told their stories, tying together the focus on understanding cultural
differences and similarities among various types of families with the next activity about
presentation skills. The staff then grouped the peer leaders, gave each group a large outline
of a person, and asked them to draw attributes of a good presenter. Each group presented
their presenter person’s attributes, and the staff facilitated a discussion to compile the various
attributes into a single list. The peer leaders then took a few minutes to practice introducing
themselves to their small groups. The section “Presentation skills” describes the list of
attributes that the peer leaders developed as well as their reflections on the attributes they felt
they did and did not possess.
The focus of the April meeting was to prepare the peer leaders for their upcoming in-class 90minute presentations to 9 th/10th graders. There was no museum tour or other cultural activity.
The staff gave the peer leaders copies of the presentation materials, led them through the
order of the presentations, and had them practice the various aspects of the presentation in
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small groups and by facilitating the whole group. After practicing each section, they discussed
tactics for working as a team, better facilitating the activities, and dealing with student
disruptions and technical/logistical problems. Each peer leader critiqued their own
performance and received additional feedback from the staff. The sections of the presentation
included: personal introductions, an icebreaker activity about interpreting others’ emotions,
discussion of a video vignette about confronting stereotyping and prejudice, a back-up activity
in case the video did not work in which students describe and figure out how to intervene in
scenarios depicting acts of discrimination, development of an action plan for students to
identify and take action against problems at their school, and closing remarks including how
students can become involved in the program. Youth LA made arrangements for groups of 3-5
peer leaders, accompanied by one to two adults representing Community Advocates, to visit
the 9 th and 10th grade classrooms that received Youth LA lessons. Further discussion of the
April practice session and the feedback on the actual presentations is found in the
“Presentation skills” section.
The May meeting was held at the Museum of Tolerance again, but this time the peer leaders
visited the Holocaust exhibit and the new Youth LA leaders toured the “Finding Our Families,
Finding Ourselves” exhibit. Before the tours, the new Youth LA leaders and peer leaders met
separately so that the new Youth LA leaders could learn about the purpose of the program and
what would be expected of them while the peer leaders engaged in other activities like a
Carousel Brainstorm in which they recorded what they gained from their experiences
presenting to the 9 th/10th grade classes. After the tour the peer leaders and new Youth LA
leaders participated in two icebreakers to get to know each other and to help the new Youth LA
leaders feel more comfortable sharing stories in a group setting. Although the new Youth LA
leaders’ parents were encouraged to attend the meeting, only one adult – a teacher from
Sacred Heart – attended the meeting, mostly to ensure that her students would have
transportation.
The June event was held at Occidental College. The day began with an overview of the Youth
LA program for the new Youth LA leaders’ benefit. The peer leaders and new Youth LA
leaders then participated in several icebreakers to help the new participants get to know the
others. The first icebreaker required those involved to paired-up with someone they did not
know in order to learn about and then introduce each other to the group. For the next activity
the peer leaders and new Youth LA leaders had to figure out how to untie a human knot and
then discuss who took leadership roles during the activity and how they communicated with
each other. The last icebreaker involved each person introducing a personal symbol and why
it was important to them. The staff then led an activity in which the students were grouped into
rich, middle class, and poor schools. Each group was tasked with describing the likely
conditions at their school, and when the groups reconvened, the staff facilitated a discussion
about the differences between school environments and how that contributes to the
achievement gap. After lunch, a retired school guidance counselor provided information and
answered questions about college requirements and the application process. The staff then
transitioned to an activity in which the peer leaders and new Youth LA leaders self-select into
one of three committees (program planning, building investment, and recruitment) to
brainstorm how they can help close the achievement gap at the local level. The groups
reconvened to present their ideas to the whole group. The day ended with everyone stating
something they took away from the day.
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Examples of Journal Questions
The following are examples of questions peer leaders responded to for their journals:
February journal:
1) The February 7th meeting dealt with discrimination based on social and economic class
(homeless, poor, middle or upper class), or classism. If you were present, please
answer a; if you were absent, answer b.
a. What color card did you have? Was what you experienced different or the same
from your everyday life? Please explain.
b. Please answer (i) or (ii).
i. If you have ever experienced discrimination or preferential treatment
(been given advantage over others) because someone assumed
what social/economic class you were in? Explain what happened and
how it made you feel.
ii. Did you ever see someone treated differently because of their social or
economic class? What did you see? How did it make you feel? What do
you think the other person felt?
March journal:
1) At our February meeting at the Museum of Tolerance, you were asked the question,
"What makes someone a good presenter?" You drew and described a list of the
attributes of a good presenter. You came up with some wonderful attributes and I’ve
captured some of them here. [list compiled during meeting was provided for them]
Thinking about the list of attributes, please write a paragraph in response to each of the
following questions. (If you did not attend Monday's meeting, look at the list (above) that your fellow
peer leaders developed, and answer the same questions.)

a) Which attributes do you feel confident that you possess?
b) Which attributes do you think you need to learn or improve on?
c) What it will take for your group to become a good team, one that you have absolute
confidence in?
April journal:
Part 2: Thinking back to the April 4th peer leader meeting, how well did that meeting
prepare you and your group for the presentation?
2a) Describe the activities or discussions that you found most helpful and explain how they
helped you or your group prepare for the presentation.
2b) In what ways did you feel unprepared, if at all?
2c) What, if anything, do you think the Youth LA staff should have done differently to help you
feel more prepared?
2d) Did your group connect before the presentation (either by phone/email, or at the school) in
order to determine who would play which role? If so, what plans did you make (e.g. how you
planned to handle time keeping, back-up, recording information, group facilitation, etc.)? If not, do you wish
you had met or talked with your group before starting the presentation?
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******************************************************************************

Follow-up questionnaire
******************************************************************************

YOUTH LEADERSHIP ACADEMY
2005 Student Survey
Youth
LA is a leadership organization for Los Angeles high school students. Youth LA is interested in knowing
what you think about yourself, as well as your community, friends, and school. Here's what you need to
know about filling out this questionnaire:
1) This is NOT a test. You will not get a grade for completing this questionnaire.
2) Your individual answers will NOT be given to your teachers, parents, or anyone else. Your answers
will be combined with your classmates’ answers.
3) If possible, it is important that you answer ALL questions and that you answer each question
HONESTLY.
4) If you are not sure what a word means, please circle the word you do not understand and ask your
teacher to explain it. Then try to answer the question.

Section A: Culture and Ethnicity
1) How old are you? Circle ONE answer
11

12

13

14

15

16

17

2) What is your gender?
___Male

___Female

3) In thinking about your cultural heritage and ethnicity, which groups do you most
identify with? You may write-in a response if the groups listed do not fully describe how
you think of yourself.
___
___
___

African American
American Indian
Armenian

___

Other description: __________________________________________________________

2005 Student Post Questionnaire

___
___
___

Asian American
Latino
Middle Eastern

___
___
___
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Pacific Islander
Pakistani or Indian
White
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4) When answering this next set of questions, the words “cultural/ethnic group” mean the
group or groups you described in your answer to question 3. For example, if you
answered question 3 by saying “Latino,” then think about belonging to the
cultural/ethnic group “Latino” when answering these questions.
Please tell us how much you agree or disagree with each of the following statements. Circle
only ONE answer for each question.
A
B
C
D
E
F
G
H
I
J

My cultural/ethnic identity is an important part of who I am.
It would be better if different cultural/ethnic groups stayed away from
each other.
I am interested in learning about the problems other cultural/ethnic
groups have gone through.
I am sometimes embarrassed that I am a member of my cultural/ethnic
group.
I like meeting and getting to know people from cultural/ethnic groups
other than my own.
My cultural/ethnic group would be better off if people paid attention to
problems facing everyone instead of problems that only hurt my
cultural/ethnic group.
I am involved in activities with people from other cultural/ethnic
groups.
People from my cultural/ethnic group need to stick together because
we cannot rely on people of other cultural/ethnic groups to fix our
problems.
When I meet someone from another cultural/ethnic group, I generally
know what the person likes even before I talk to him or her.
There are other cultural/ethnic groups who have been denied justice
and treated unfairly, just like some people from my cultural/ethnic
group.

Strongly Somewhat Somewhat Strongly
Disagree Disagree Agree
Agree
1
2
3
4
1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

5) Have you ever experienced discrimination based on your:
Race
Religion
National origin
Other: ____________

Yes
___
___
___
___

No Not sure
___
___
___
___
___
___
___
___

Yes
___
___
___

Gender
Immigration status
Sexual orientation

No Not sure
___
___
___
___
___
___

6) Please tell us how often you have experienced or done the following:
A You were hassled by a store clerk or store guard
B You called someone a name to insult their sexual orientation, gender, ethnic
group, or religion
C People acted as if they thought you were not smart
D You left someone out of an activity because the person was of a different
sexual orientation, gender, ethnic group, or religion
E You were called an insulting name that had to do with your sexual
orientation, gender, ethnic group, or religion
F People assumed your English was poor (even if you were born in America)
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Never Rarely Sometimes Often
1
2
3
4
1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4
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Section B: School and Community Groups
Circle only ONE answer for each question in this section.
7) How often do you typically do the following:
Never
A
B
C

Play school or community sports
Participate in school clubs (NOT sports)
Participate in a youth group at your church, temple,
mosque, or community groups (like the YMCA)
Volunteer for community service activities
Watch TV or play video games after school rather
than participating in organized after-school
activities (e.g. sports, clubs, youth groups)
Participate in theater, dance, or music activities/
classes/ performances
Go to a museum
Travel more than 10 miles from home

D
E
F
G
H

A few
A few
times per times per
year
month
2
3
2
3

1
1

A few
times per
week
4
4

Every day
or almost
every day
5
5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1
1

2
2

3
3

4
4

5
5

8) Even if you have never done some of these things, tell us if you think you could do them if
you had the opportunity. On a scale from 1 to 10, where “1” means you could never do this
and “10” means you could always do this, please tell us how sure you are that you could do
the following things:
For example, I don’t think I could ever eat an entire pizza by myself, so I would circle:
I could
never
do this
1
2
3
Eat an entire pizza by myself

A
B
C
D
E
F
G
H
I

Plan an activity for a school or youth group
Stand up for myself when I feel I am being
treated unfairly
Get help from adults to stop someone from
being picked on
Volunteer an answer when my teacher asks the
whole class a question
Work with other students to solve a problem
Do what it takes to help other people in my
community
Explain what is important about my culture/
ethnicity to others who are not like me
Stand up for a friend when (s)he is being treated
unfairly because of his/her culture/ethnicity,
religion, gender, or sexual orientation
Tell other students what I think even when they
all think something different than I do.
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I could
never
do this
1
2
1

7

I could
always
do this
9
10

8

3

I could
sometimes
do this
4
5
6

7

8

I could
always
do this
9
10

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10

1

2

3

4

5

6

7

8

9

10
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I could
sometimes
do this
4
5
6
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Section C: High School and Beyond
9) Please tell us if you plan to do the following (check all that apply):
Graduate from high school
Attend a trade school (e.g. technical, culinary)
Go into the military
Go to community college
Go to a 4-year college
Other: ___________________________

Yes
___
___
___
___
___
___

No Not sure
___
___
___
___
___
___
___
___
___
___
___
___

10) If you think you would like to go to college, please tell us how much you agree or disagree
with each of the following statements. Circle only ONE answer for each question.
Strongly
Disagree
A I am going to college as soon as I graduate from high school.
1
B I know the academic requirements I need to complete in high
1
school in order to get into the college I want to attend.
C I know how to complete an application for the college I want
1
to attend
D I know how to get information about financial aid for college
1

Somewhat Somewhat Strongly
Disagree
Agree
Agree
2
3
4
2

3

4

2

3

4

2

3

4

11) Please write the classes you are taking NOW and the classes you plan to take in the FALL.
Be sure to write in the specific NAME and LEVEL of class.
For example, if you are taking math now and you plan to take math next Fall, write both the NAME (e.g. Algebra)
and LEVEL (e.g. I or II) of math you are taking:
Math
Science

Classes you take NOW
Algebra I
Integrated Coordinated I

Classes you take NOW

Classes you will take in the FALL
Algebra II
Biology

Classes you WILL TAKE in the FALL

Social Science / History
English
Math
Science
Language
Visual or Performing Arts
Other class / Electives
Other class / Electives
Other class / Electives

Thank you for completing this questionnaire!
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